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FRENCH AS A SECOND LANGUAGE TEACHING:
Identifying Methods That Improve Adult Learners’ Competencies

ABSTRACT
This thesis illustrates the inventive methods used in teaching French as a second language
(FSL) to adult learners, in conjunction with principles of the innovative methodology in second
language teaching and learning. This study will also offer new methods and materials to teach
adult learners French as an additional language (Myers, 2012). Moreover, the literature review
identifies studies that have been conducted with French as a second language teaching.
The new methodology for teaching a foreign language (FL) relies on acquaintance and
knowhow aims. Consequently, formal/traditional teaching has been modified due to a lack of
adult
learners’ interest in learning language rules. Throughout the 20th century, the implementation of
technology led to new teaching designs, concepts, approaches, and methods. Some achieved
broad levels of acceptance and popularity but then were replaced by even newer or more
appealing ideas and theories. At the same time, alternatives to mainstream approaches have
found some level of support within language teaching, though they have not often reached broad
levels of acceptance. This study seeks to appraise evidence-based solutions to teaching FSL
among adult learners by identifying the gaps and issues in the extant FSL pedagogy and by
examining various new and innovative techniques for the enhancement of FSL pedagogical
practices. In this approach, research into the existing literature, based on the key terms “French
as a second language”, “adult education”, “second language teaching” and “trends in FSL” is
performed.
Keywords: new trends in a second language teaching, Communicative Language Teaching,
pedagogical methods in FSL, adult learning.
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CHAPTER ONE
Introduction
Knowing a second language is important to both language learners and teachers. There have
been concerns on how to teach a second language to interested learners since theories and
practices evolve over time. The French as a Second Language (FSL) core curriculum guidelines
in Ontario were changed and implemented in 2012 (Myers, 2012). The new guidelines evoked
some reactions because the teachers were required to upgrade their skills. Other stakeholders
believe that the new guidelines would aid in filling the learning gaps that had been identified
before. Adults can improve their ability in familiar settings such as social interaction,
information sharing, and communication (Myers, 2012). These components can help the adult be
fluent in the foreign language through reading, speaking, writing, and listening.
Language learning has changed in recent years from acquiring intellectual knowledge to
fostering emotional interactive learning. Emphasis on foreign language learning for adults is
based on fluency and articulateness and not on correcting errors (Myers, 2012). The new
teaching methods largely depend on technology since students show decreased interest in
learning grammar. To make lessons interesting to L1 and overseas students, teachers should
identify and apply a dynamic learning system. More studies should be done to enhance the
current FSL education methods and to find creative and interesting ways of filling the gaps in the
adult curriculum. This thesis examines best practices pertaining to foreign language teaching.
The objective of the study is to recognize the techniques that can progress adult learners'
proficiency in studying FSL. It seeks to appraise evidence-based solutions to teaching FSL
among adult learners by first identifying the gaps and issues in the extant FSL pedagogy, then
examining various new and innovative techniques for the enhancement of FSL pedagogical
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practices. I based my research into the existing literature on the key terms “French as a second
language”, “adult education, “second language teaching” and “trends in FSL”.

Historical Background
The early history of European influence in North America was concerned with the struggles
between the two colonizing powers, the British and the French. From the time of Jacques Cartier,
the explorer of the St. Lawrence River, to that of Samuel de Champlain, the founder of Quebec
and on to the settlers' invasion of New France, the issue of language was considered significant
for cultural, political, and governmental reasons. French was implemented as an official
language of Quebec in the Act of Union in 1840, following the 1837 rebellion led by Louis
Joseph Papineau. After the confederation of Canada in 1837, the idea of language planning was
often put before parliament members as an inquiry and public concern. The Canadian Charter of
Rights and Freedom of 1982 mandated that English and French had “equality of status and equal
rights and privileges as to their use in all institutions of the parliament and government of
Canada" (Government of Canada, 1985, p. 2).
French immersion programs were instituted some 56 years ago in the province of Quebec in
the bilingual community of St. Lambert, just outside Montreal. The inauguration of the St.
Lambert French immersion program in 1965 represented the culmination of two years of work
by parents who sought changes to the then-current methods of second language teaching
practiced in Quebec’s English-speaking schools (Genesee, 1984). The St. Lambert parents, along
with Anglophone parents from other areas of Quebec, felt that their growing isolation from life
in Quebec was due in large part to their second language incompetence and, inversely, that this
social isolation was partly responsible for their linguistic inability. Thus, a vicious sociolinguistic
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circle evolved whereby social isolation led to linguistic incompetence, which in turn perpetuated
social isolation (Lambert & Tucker, 1972). I believe that the main reason for promoting French
was to avoid segregation among people who spoke different languages. The early 1960s was a
period in Quebec history that was marked by social unrest among French-speaking Quebecers
who were demanding equal and, in some cases, superior status for the French language and
culture in the province. Before this, French, although demographically dominant, was socially
and economically subordinate to English (Genesee, 1984).

The Concept of Bilingualism in Canada
According to Hudon & Ménard (2009), the Official Languages Act of 1969 followed
upon the recommendations of the Royal Commission of Inquiry on Bilingualism and
Biculturalism to broaden the scope and application of section 133 of the Constitution Act, 1867.
Its purpose was to give English and French equal status, not only in Parliament and before the
courts of Canada (as provided by section 133), but throughout the federal administration as well.
Since the French and English were moving forward toward a new and more comprehensive
relationship, the concept of bilingualism and the concept of common culture became inevitable
in all legal and political aspects. Having said that, the tendency toward integrating French in the
English schools was acknowledged when Parliament passed the Official Languages Act in 1969.
The French immersion project appeared to be ready for implementation in elementary and high
schools all over the Anglophone provinces and particularly in Ontario, which is the focus of this
study. Therefore, I have explored some of the most recent approaches and methods about
language learning and acquisition and the increased awareness of how to deal with
multilingualism to achieve a higher stage of literacy and comprehension in the course of learning
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a foreign language. Major multimodal accounts of language acquisition have been studied in
recent years and multimodal literacy techniques have been relevant to the emergence of speech
interaction in L2 among students of all ages. The focus of this research is to examine how we can
teach FSL using innovative methods and to understand which multimodal technologies are the
most suitable for teaching and learning.
The traditional way of teaching a foreign language relies heavily on the notional way of
teaching. In most cases, teachers look at the phonological and grammatical factors around
teaching FSL, as well as their pragmatic instructional pedagogy. This cognitive holistic training
facilitates acquisition of skills in second language acquisition, and they are concerned with how
learners’ linguistic skills should be fostered. However, they do not examine in depth the issues
that arise in relation to spoken language proficiency. Following these observations, I will look at
different aspects of multimodal literacy of the L2 acquisition process in different ability design.
The question is how to proceed with these abilities to promote communication between speakers
using variable tools and activities such as visual, audio and gestural.

Purpose and Significance of the Study
Through the study of identifying new teaching and learning trends in second language
acquisition, I seek to consider a variety of fields. I believe that scholarly awareness from many
different disciplines will enhance the quality of my research project. Approaching this topic
through the lens of various disciplines can also advance my ability to address significant current
issues relevant to this matter. Therefore, I would like to show the potential for bringing fresh and
constructive perspectives to the research as well as emphasize new theories of formal or informal
trends of teaching a foreign language anywhere in Canada.
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The objective of this thesis is to appraise evidence-based solutions to teaching FSL among
adult learners. It will first identify the gaps and issues in the extant FSL pedagogy before
examining various new and innovative techniques for the enhancement of FSL pedagogical
practices. In this endeavor, I conducted research into the existing literature, based on the key
terms “French as a second language”, “adult education, “second language teaching” and “trends
in FSL”. This study finds that research in the effectiveness of second language teaching and
learning in terms of pedagogical approaches and language acquisition remains limited, though a
growing body of literature seeks to examine theories and insights into this issue. The theories of
learning and language address the social and psychological dimensions of second language (L2)
learning for French and will be further examined in this research analysis. Overall, FSL
pedagogy has undergone much change and improvement, and there has been a general shift
toward using the ecological approach and principled pragmaticism approach, which respectively
develop a learner’s critical awareness about the significance of FSL in their lives, and helps
learners adapt to unique circumstances in local contexts. Indeed, both approaches are grounded
in the existing research. Also, they both emphasize new philosophies of casual and prescribed
developments of teaching a foreign language.
For several years, the French language has been vital in many schools’ curricula in Canada.
Many have expressed demand for learning French as a second language, for French has become
a significant and applicable skill in most professional areas internationally (Myers, 2012). French
is spoken across five different continents and is a major language used in international
communication. It is the sixth most spoken language globally and is the most broadly learned
and taught language after English. Several significant professions, such as advertising, medicine,
science, and fashion, have adopted French because of its international reach (Myers, 2012).
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CHAPTER TWO
LITERATURE REVIEW OF THE FSL FIELD
The purpose of this literature review is to appraise evidence-based solutions to teaching FSL
among adult learners. It describes gaps and issues in FSL pedagogy, emphasizing new and
innovative techniques for enhancing FSL teaching. Google Scholar was used to search for
scholarly articles examining various strategies for adult FSL pedagogy. Search terms included
"French as a second language," "adult education," "teaching methods for French as a second
language," "history of FSL teaching," "second language teaching," "behavioral, communicative
learning," and "trends in FSL teaching." The search yielded many articles, and after a screening
of the abstracts they were filtered to make up the final material for review. Common themes
were identified and examined. Specifically, I examined the innovative theories of teaching,
instruction skills, coaching and training skills, language proficiency and cultural understanding.
Moreover, the review concentrates on current pedagogical and instructional materials necessary
in learning a L2 language. To comply with new teacher standards, succeed in their work line, and
improve students' learning experiences, today’s foreign language teachers face many
requirements. The field of FSL education also must adapt to emerging methods such as the
integration of technology into teaching and programs.
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Historical Aspects of Second Language Teaching
Despite the long history of L2 teaching and learning, studying L2 pedagogy and the
effectiveness of L2 acquisition remains limited. Remarkably, the history of L2 research dates to
the 1960s, when researchers became dedicated to investigating and determining the crucial
elements for promoting L2 learning (Sato & Loewen, 2019). Since then, the growing body of
research has fostered the development of insights into L2 teaching methods and language
acquisition, causing a paradigm shift in FSL pedagogy among adult learners.
L2 pedagogical strategies have been underpinned by theories of learning and theories of
language. According to Ellis (2010), learning theories address the social and psychological
dimensions of L2 learning, the required psychological and cognitive resources, and the
conditions and social contexts that enhance learning. Language theories also describe the
meaning of language, its perception, and its use (van Compernolle & Williams, 2013). Notably,
the impact of these theories is manifested in the emergence and eventual obsolescence of various
L2 teaching methods. For instance, Audiolingualism and the Direct Method were undergirded on
a behaviourist learning theory that attributed the language learning process to conditioning
mechanisms (Ellis, 2010). However, the demise of these methods was occasioned by the
emergence of the cognitive perspective that linked language to the innate and unique capacity of
the individual's mind.
Although Chomsky's cognitive perspective of language learning influenced psycholinguistics
and linguistics, research in sociolinguistics underlined the changes in L2 pedagogical strategies
(van Compernolle & Williams, 2013). Accordingly, the emergence of communicative
competence ushered in a new L2 teaching era, with the focus shifting from the structured rules of
language to the action mediated by language acquisition (Whong, 2013). The communicative
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revolution informed the establishment of the communicative language teaching (CLT) approach,
which emphasized the communicative aspects of language over the standard language
components (Whong, 2013). Consequently, CLT fostered teaching methods that leveraged the
concept of the naturalistic acquisition of language, including content and language integrated
learning (CLIL), task-based language teaching (TBLT), and the socio-cultural approach to
language teaching (Sato & Loewen, 2019).

Communicative Competence and L2 Teaching
Communicative competence refers to the capacity of using a language in a contextualized
format to convey a message or complete a task (Whong, 2013). Remarkably, communicative
competence is comprised of three crucial pillars. First, grammatical competence entails lexical
knowledge, semantics, phonology, morphology, and language grammar (Whong, 2013). Second,
discourse competence involves the coherence of conversations and texts (Whong, 2013). Lastly,
sociolinguistic competence pertains to understanding socio-cultural rules that enable users to
determine the appropriate language for different situations (Sato & Loewen, 2019).
Adult competence should be measured based on a mixture of knowledge, skills, abilities, and
attitudes when learning a foreign language. With learning FSL, adult learners consider
knowledge and skills as facts, practices, or a mandatory preparation related to a field, work, or
study. Adult learners acquire them through teaching, assistance, and good resources provided by
the instructors. Moreover, the key factors for learners’ own development of a new language are
identified as abilities, attitudes, and competence. This means that managing resources and
leading students helps to promote the development and efficiency of learning activities. It is
essential for instructors to continuously foster the learning process to improve it, with the
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eventual goal of helping learners reach their target. Hence, competence is compulsory for adult
learners’ needs, motivations, and requirements. Instructors should therefore select appropriate
learning styles, informative methods, and content for the learning process. They should also be
capable of designing informational materials. Finally, in order to stimulate learners’ acquisition
of FSL, they should act not only as learning facilitators, but also theoretical specialists in their
fields.

Communicative Language Teaching for FSL
CLT is the widely adopted method of language teaching that emphasizes the teaching of
language for expression rather than learning the structure and rules of a given language (Whong,
2019). This strategy addresses the general language teaching elements of learning, which
undergirds the natural language acquisition approach. In essence, this method conforms to FSL
teaching tenets, whereby the teacher creates conditions that enable adult FSL learners to
communicate in French. Contrary to elementary and high school approaches to teaching French,
adult FSL pedagogy puts less priority on error correction and explicit French teaching (van
Compernolle & Williams, 2013). Instead, lexical acquisition and competency are emphasized to
enable adult FSL learners to express meaning in their daily lives.
Regarding the second language acquisition (SLA) theory, CLT is based on the interaction
hypothesis that integrates input and output elements of L2 learning (Whong, 2013). Moreover,
this strategy leverages the collaborative aspect of making meaning. Teaching methods linked to
CLT include problem-solving, authentic audio-visual materials, role-playing, and informationgap activities (Whong, 2013). Since adult FSL teaching aims to enable learners to use French in
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their daily interactions, learners' ability to communicate their intentions is prioritized over
accuracy unless poor accuracy hinders the receiver's ability to decode the message.

Communicative Competence
For the development of communicative competence, the literature overwhelmingly
supports the integration of form-focused exercises with meaning-focused experience. Grammar
is important and learners seem to focus best on grammar when it relates to their communicative
needs and experiences. Moreover, explicit attention to form should not be perceived as limited to
sentence-level morphosyntactic features. Rather, broader features of discourse, sociolinguistic
rules of appropriacy, and communication strategies themselves should be included to enable
students to deal with the grammatical concepts contained in the dialogue borrowed in daily life
(Savignon, 2018). According to Tarone and Yule sociolinguistic competence allows the language
user to select which utterance form, from any number of possible correct forms, is considered
appropriate within a language community on a particular interactive occasion (1989, p.34-39).
This means that students must learn which structures are appropriate to the situations they are in
and the people they are talking to. Furthermore, the research suggests that teachers should ask
learners to stage all activities they would like to develop, as in role-play activities where students
create their own dialogue instead of relying on a practised script. Working in groups increases
the amount of practice learners can get, as well as the amount they speak. When students sit in a
small circle, their inhibitions are lowered and thus they are encouraged to speak. Nevertheless,
since it is more natural for them to speak in their mother tongue than in the target language,
teachers very often keep on reminding them to use L2 (Dobson 1989). Although these dialogues
are restricted by grammar, they are still realistic and these new trends can serve as useful
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educational tools for sociolinguistic communication between students from different cultures.
Berns (1990), a sociolinguist, who has focused on norms in the teaching of English as an
international language, stresses that the definition of a communicative competence appropriate
for learners requires an understanding of the socio-cultural contexts of language use (Savignon,
2018).
From this perspective, CLT ideally replaces traditional grammar. This is considered an
innovative grammar strategy that is associated with 21st century communicative language
learning. In fact, the perceived inability of both grammar-translation methods and audio-lingual
methods to prepare learners for actual communication has led to uncertainty about what are and
are not the essential features of CLT (Savignon, 2018). This uncertainty is further heightened by
increasing enthusiasm for an array of alternative methods increasingly labeled “communicative”.
Nowadays the training methodology course configurations and related materials are defined
as "training programs". These programs are based on the communicative approach and
andragogical principles. They offer interactive activities to complement and meet the needs of
learners. Moreover, such an approach, built on actual activity and experience, defuses the
temptation of passivity or blockages caused by knowledge and inputs perceived as too
theoretical. Thus, for knowledge to continue and for the adult learner to appropriate CLT, three
success factors must be mobilized: reorient learning from the learner’s perspective; make them
the actors of their approach; and rely on their desires and motivations so that they can selforganize their learning as widely as possible (Savignon, 2018).
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Task-Based Language Teaching for FSL
TBLT has been widely applied in L2 teaching globally. This method developed from a
consensus among language teachers and researchers who agreed that successful L2 learning
outcomes relied on the development and adoption of L2 teaching strategies that leveraged
learning opportunities focusing on learners' ability to use L2 to complete specific tasks activities
(Swain & Lapkin, 2000). Notably, TBLT underscores adult FSL teaching's essence by engaging
learners in task-based meaning-oriented use of language instead of demonstrating mastery of
language rules or knowledge (Swain & Lapkin, 2000). Adult FSL learners acquire French
vocabulary by learning the importance of meaning, filling communication or information gaps,
and using linguistic resources to complete real-world tasks.
Several researchers have investigated the effectiveness of TBLT in L2 pedagogy. For
instance, Hummel and French (2010) assert that learners' interaction and engagement in tasks
guide their attention to the meaning conveyed by communicating in the L2. This gives them a
reason to use L2 French in their daily lives. Similarly, other researchers argue that performing
tasks provides learners with opportunities to receive constructive feedback from speakers,
readers, and writers on their perception of the meaning of learners' messages (Swain & Lapkin,
2000). On the other hand, psycholinguistic research shows that the TBLT strategy activates
naturalistic acquisitional mechanisms, thus propagating FSL development (van Compernolle &
Williams, 2013). However, TBLT implementation's effectiveness necessitates local modification
of the strategy to ensure conformance to local language policies and culture.
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Content and Language Integrated Learning
CLIL refers to the strategy whereby part of the curriculum is taught in the L2 language (Sato
& Loewen, 2019). In this case, French is taught as an independent subject by language specialists
by building on the learners' skills developed by learning the first language. Therefore, CLIL is
based on the premise that L2 is best learned in naturalistic settings. Adult FSL learners use
French in authentic situations, thus motivating them to use the language in solving practical
problems.
Studies investigating the effectiveness of CLIL show that it can contribute to long term
proficiency. For instance, a study by Dalton-Puffer (2011) reviewing CLIL-based outcomes,
showed that this teaching method was associated with higher scores on tests than non-CLIL
programs. Moreover, Gene-Gil et al. (2015) asserts that CLIL was associated with both
productive and receptive gains in vocabulary among L2 learners. Notably, the CLIL method is
associated with several gains among FSL adult learners, including better oral production,
accuracy, mastery of vocabulary, and flexibility in their L2 use (De Graaff et al., 2007). Lastly,
CLIL enables students to express themselves competently even in the face of limited linguistic
resources.

Trends in FSL Teaching
FSL pedagogy has undergone immense changes and improvements in recent decades to
enhance learners' SLA. Notably, L2 teachers have arrived at a consensus of using different
strategies to teach FSL to adult learners. The most popular post-method L2 teaching strategies
include the ecological approach and principled pragmaticism (Ellis, 2010). The ecological
approach acknowledges the complex nature of language use in the real world by promoting
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learning activities that develop learners' critical awareness about the significance of FSL in their
lives, thereby encouraging them to control their learning process (Ellis, 2010). This method is
based on SLA's dynamical systems theory, which considers language a human relational activity.
The ecological approach therefore fosters creative learning activities and educational experiences
that catalyze learners' agency learning FSL.
The principled pragmatism approach, meanwhile, is based on applying concrete teaching
strategies to the unique circumstances of the local context (Ellis, 2010). Notably, this method
enables teachers to develop their theories of practice and apply and evaluate various instructional
practices to improve lexical acquisition, proficiency, and competency among L2 learners (Sato &
Loewen, 2019). In this regard, FSL teachers can develop self-assessment tools that will enable
adult learners to evaluate their SLA performance, address issues and gaps, and suggest solutions
for improving their understanding of French. Since adult learners are interested in personal
progress rather than competing with their classmates, self-assessment provides learners with
insights into activities that can enhance their learning progress (Hummel & French, 2010). Thus,
this strategy enables FSL teachers to motivate adult learners to develop customized approaches
to hastening their competence, lexical acquisition, and French proficiency.
This section provides a systematic review of recent studies and publications related to
innovative approaches through which FSL can be instructed in a participatory manner. A
systematic review approach was used to identify the relevant source to articulate this section.
Inclusion and exclusion criteria were used to ensure that sources included for review were
relevant and accurate regarding the purpose and objective of this study. Similarly, all information
sources used to appraise the consistency of data and ensure that the publications used are in

15

tandem with the study objectives. The search strategy involved using sentences such as
“innovative approaches that can make FSL instructions appealing and attractive to students.”

The Concept of Innovation
In the context of this paper, innovative approaches in teaching FSL are those methodologies
that create change in teaching French. The Dictionary of the 20th century defines “innovation” as
introducing novelty within a particular context (Serdyukov, 2017). “Innovation” also refers to
creating new strategies that improve phenomena within a context Serdyukov, 2017). Such
changes are regarded to happen in varied domains of the phenomena. Since teaching FSL is
within the domain of education, novelty herein refers to educational innovation (Mykhailyshyn
et al., 2018). However, it is essential to note that the focus of this paper is on teaching French as
a second language.

Innovative Methods for Teaching French as a Second Language
Belyaeva et al. (2019) and Lai et al. (2018) analyzed innovative methods that can be used to
enhance effectiveness in teaching FSL. The authors used a systematic review of foreign scholars'
work which covered the challenges of teaching FSL. They focused their analysis on the
challenges that foreign teachers face in instructing FSL. The authors performed a robust analysis
and realized that students were not attracted to the traditional approaches in teaching second
languages such as French. Consequently, their study observed that in students' perception, the
use of innovative approaches such as ICT, group discussions, and frameworks that support
teamwork and working together (SCRUM) were more participatory, attractive, and encouraging
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of their learning process. They also analyzed data gathered from interviews with teachers and
found that they too were more attracted to the ICT methods of teaching.
Similarly, the authors realized that round table discussions were most effective and enhanced
students’ participation. Moreover, these discussions enabled FL students to learn vocabulary and
significant aspects of French as a second language. They then concluded that the use of
information technology and group discussions had high efficacy and effectiveness in teaching
FSL. Therefore, the study results were significant for this paper as they highlighted innovative
areas that can be used to teach FSL. In analyzing the study results, it was evident that traditional
formal learning methods that primarily focus on grammar and error correction were obsolete for
instructing adult students.
Trends in teaching FSL also formed a significant part of this paper because the authors
examined new approaches used by foreign teachers to instruct FSL to adult students. Myers
(2012) described the trends of teaching FL, their challenges, and the impact they had on FL
teachers. The authors based their report on analyzing various publications related to approaches
that have been used to instruct the FL. The report was relevant to this paper as it provided trends
that have been challenging to adult students and FL teachers in achieving adequate and attractive
learning approaches. In her findings, Myers (2012) observed that the FL curriculum that was first
discussed in 2009 was relatively ineffective in achieving FL students' learning needs. The author
also realized that the use of the traditional curriculum, which was focused on the grammar
approach, had heavy cultural content in it and had received numerous negative reactions and
concerns from students and the teachers (Myers, 2012).
Myers (2012) noted the need to perform further consultations in order to create a modern
curriculum that would embed students' learning requirements and focus on teamwork and group
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learning. Persson and Nouri (2018) also noted that adult students exposed to the traditional
grammar method had mixed feelings complemented with a lack of understanding of the
approach. Through the report, the authors realized that the reasons behind the mixed feelings and
lack of understanding were varied, including the absence of discussion and teamwork, the use of
a traditional mindset, and low comprehension of the French language. Myers (2012) thus
suggested a new grammar model that could be integrated into ICT systems and could enhance
adult students' participatory learning. The model sought to make adult students understand the
natural communication skills while also sustaining these skills. Through Myers' model, students
were able to adopt a mindset of communicating in French. Later on, they were able to interact in
French as well. These objectives was achieved through encouraging teamwork and group
discussion.
Furthermore, the author learned that almost all FL students who were interviewed were
looking forward to adopting the new model. In analyzing this literature, a correlation can be
made between Myers’ model and the conception by Belyaeva et al. (2019). It can be deduced
that developing an FL curriculum integrated with a new grammar model that emphasizes
teamwork, communication skills, and discussion is fundamental in achieving innovative teaching
methods for FL adult students.

New Pedagogical Trends
Additionally, the existence of other pedagogical measures for improving FSL teaching in
Canadian institutions indicate that there is considerable interest in this problem. According to
Van Olphen (2008), both Shulman’s concepts of Content Knowledge (CK) and Pedagogical
Content Knowledge (PCK) and Mishra & Koehler’s concept of Technological Pedagogical
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Content Knowledge (TPCK) are used as springboards to frame these modifications to theories
and discussions on current foreign language education. The relationship between students’
proficiency and teachers’ effectiveness with French literacy has been the focus of significant
research. A long-standing controversy in language education has to do with whether languages
can be acquired, or merely learned, in the classroom. Brown (1980), McLaughlin (1987), and
Gregg (1987) maintained that both learning and acquisition may occur in classrooms.
Meanwhile, Krashen and Terrell (1983) stated that acquisition can occur only in natural settings
but later admitted that “despite our conclusion that language teaching is directed at learning and
not acquisition, we think that it is possible to encourage acquisition very effectively in the
classroom” (p. 27). Krashen and Terrell (1983) agree and believe that the key question facing
language educators is to develop appropriate methods and resources best suited to enabling L2
learners to acquire to some extent a certain level of communicative proficiency appropriate to
their interest and competency. Finally, according to Smith & Renzulli (1984), effective
instruction reaches out to all students, not just those with one learning style. Students taught
entirely with methods antithetical to their learning style may be made too uncomfortable to learn
effectively, but they should have at least some exposures to those methods to develop a full
range of learning skills and strategies.

Technology in Teaching FSL
There is no doubt that technology can make a significant contribution to teaching FSL. In
Blyth’s (2018) study, it became evident that using technology in teaching French encouraged
participation, teamwork, and communication skills. Blyth examined innovative teaching
methodologies that could be used for instructing FL adult students, focusing specifically on the
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use of ICT applications that could be used by FL teachers to overcome perceived teaching
inadequacies. Blyth also demonstrated that these high-end resources were free, thus eliminating
the notion that the use of such technologies for teaching was expensive. For example, he
analyzed Prezi as a free cloud-based application used for presentation purposes. In his
observation, Prezi had high efficacy in presenting slides to adult students while also responding
to disability factors such as eyesight.
Unlike ordinary slideshow software, Prezi can zoom a presentation canvas to unlimited size.
It is also a non-linear tool that allows adult students to work on blank slides and in groups. Blyth
(2018) also observed that trivia games were most effective in encouraging the learning process
among FL adults. These games provided a fun way through which FL teachers could provide
students with quizzes using trivia questions. They also allowed adult students to add questions to
YouTube videos that they presented to the class. The author concluded that these trivia games
were interactive for learners, thus attracting their attention. He also suggested the use of the
application Zapton to create video lessons for FL adult students (ibid). Zapton lets teachers add
their own video to the platform and encourages students to take their lessons through the
platform. Blyth also emphasized the need to engage in round table discussions with students to
ascertain their views on the video lessons, consult with them on what they did not understand,
and have them learn from and with their colleagues. Using this technology, the author observed
that FL teachers could motivate students and create interest in the FL through the introductory
parts of the lesson. In essence, FL teachers can make a topic interesting for adult learners from
the introductory part.
Blended learning was another innovative teaching approach that uses technology to improve
students’ communication skills. The platform allows for teaching in modern classrooms. It is a
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hybrid method that enables adult FL students to learn in a brick-and-mortar venue. Moreover,
Blyth (2018) realized that this technology allows for integrating music and songs that stimulate
enthusiasm, motivation, and the willingness to learn the FL.
In analyzing the author’s innovative approach for teaching the FL, it can be summarized that
FL teachers have numerous approaches to enhance their teaching strategies. The technologies
presented by the author incorporate ideas from Belyaeva et al. (2019) and Myers (2012) when
they indicated that discussion, teamwork, and the use of ICT are creative approaches for
improving FL learning.

Chapter Summary
The literature review presented in this section shed light on innovative methods and materials
that can be used to teach FSL. The concepts introduced under this section illustrate the need to
change the teaching approaches as enshrined in the term "innovation." Similarly, it is evident that
these changes could be the examples provided in the literature. Nonetheless, this paper will
confirm whether these teaching methodologies can be viable and practical for implementation
within the study context

CHAPTER THREE
METHODOLOGY
Introduction
In order to obtain straightforward answers to my research questions, I gravitated this study
largely towards applying a qualitative approach where data was accumulated by interviewing
French professors at a university in Ontario. The primary goal of the interviews was to gain a
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complete understanding of the extent to which adult learners consider the FSL program as a
platform for them to improve their foreign language skills. Finding out instructors’ opinions on
this topic and asking them to elaborate on their given perspectives were some of the methods
used for this research.
This study used semi-structured interviews as an essential means of collecting data.
According to Kallio et al. (2016), “the semi-structured interview is often perceived as an easy
data collection method” (p.6). They further state that “the goal of the qualitative researcher is to
gain a rich understanding of the study phenomenon” (p.5) The interviews were first conducted in
English then sent back to the interviewees for approval before they were used in the research.
What can be safely said is that the use of interviews carries several advantages compared to other
tools. Of all the strengths associated with semi-structured interviews, the most significant is that
by asking follow-up questions, the interviewer can have a better understanding of the topic
explored.
Due to the outbreak of the Covid-19 pandemic, interviews were conducted using Microsoft
Teams without physically contacting the participants. This study also used a qualitative analysis
method as the primary way of examining the data. As Dey (2003) claims, qualitative analysis
involves “describing, connecting and classifying data” (p. 32).” Dey also claims that “qualitative
data deals with meanings” (ibid, p. 30). For this reason, the objective of the research was an indepth investigation into the meanings formulated by adult learners involved in the FSL program.
This in turn made it possible to put the participants’ answers in context and later connect them to
the research questions, established theories, and previous research.
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Research Design
The goal of these interviews was to understand the participants' perspectives and allow them
to talk freely and exhaustively about their experiences relevant to issues around FSL teaching.
The typical approach emphasizes general questions to encourage participants to speak openly,
lead the interview, and give their perspectives with as little researcher influence as possible. This
approach also places importance upon respecting cultural practices throughout the interviews.
Semi-structured interviews assist in acquiring an in-depth understanding of teachers' personal
experiences and conceptions about the wide-ranging field of FSL education. Interviews were
conducted through virtual conversations to obtain valuable information (both open-ended and
closed questions were used in the interview exchanges).
This study engaged in virtual interviews for two reasons: first, conducting in-person
conversations was not possible due to the distancing restrictions; second, the virtual meeting
locations made participants more comfortable sharing their personal perspectives. Ultimately,
most of the interviews produced very effective and productive conversations. My goal in
conducting these interviews was to generate enough systematic information to support further
analysis in FSL teaching.
Notably, using a semi-structured interview format provided in-depth data and allowed both
myself and the interviewees the freedom to share detailed personal experiences and viewpoints.
All three interviews were conducted separately through the Microsoft Teams platform, and each
lasted approximately one hour. Moreover, all interviews were conducted in English to ensure
accuracy and efficiency, as all participants identified English as their most comfortable language.
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Before starting my data analysis, I transcribed the interviews verbatim, and the transcriptions
were then sent back to participants for them to ensure accuracy.
In this study, I was trying to understand the FSL adult teaching process from the point of view of
faculty members of a Canadian university. I asked the following questions:

Research Questions
1- What FSL teaching methods are most effective in improving adult learners’ competencies?
2- What are the gaps in FSL adult curricula?
3- What can be done to fill in the gaps?
4- What are the advantages and disadvantages of FSL?

Recruitment of Participants
The three participants were all university professors from the field of Romance Languages.
No attempts have been made to exclude participants based on age or gender, but it is expected
that most of the participants have full-time or sessional positions. Thus, with the approval of the
Research Ethics Board and within the pandemic restrictions, I was able to identify three
participants from the language faculty and I reached out to them through email to proceed with
the interviews.
Of the questions asked, the most common were related to teaching effectiveness. Each
participant answered the questions differently in relation to their experiences. They had common
answers and gave broad replies such as “it’s a big topic,” or “it is too complex.” Hence, I was
able to elicit answers, and I told the participants to describe their personal teaching experiences
as a story.
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Professor A (John) is a language professor. As I was looking through the list of French faculty
members, I came across Professor A, and after looking at his significant experience with adult
language teaching, I was eager to have him as one of the participants since he‘s an expert in
training FSL/FL to L1 undergraduate students. He is recognized for his skills in linguistics, and
he hold the positions of sessional instructor and lecturer for French Studies. Professor A is also
an instructor for translating techniques and language training at various institutions.
Professor B (Sam) is a language professor. He has been teaching languages for many years to
undergraduate students majoring in French. I knew him when I was doing my undergraduate
study, and I was happy that he agreed to be part of my research knowing his immeasurable skills
in the FSL field. Professor B is an instructor at the department of French/Francophone literature
and culture at a university. He teaches courses on North African literature and culture and
introductory courses on foreign literature and culture. He has broad experience in teaching
languages and linguistics using new pedagogy, and he believes strongly in communicative
language.
Professor C (Jim) is a language professor. He has been teaching in this field for many years. He
teaches courses on the French Enlightenment and modern French culture. He also contributed a
dozen entries on French, British, and American women scholars and philosophers. I had met
Professor C through French faculty members when I was looking to select my participants for
this research. Professor C showed great enthusiasm and eagerness to share his knowledge by
answering the questions in this study.
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Process of Recruitment
I emailed participants to ask for their participation in my research and I noted their
significant practice in teaching FSL. Moreover, I was pleased to have three faculty instructors as
my potential research participants. All three professors received emails containing an outline of
the study, the letter of consent and the research questions, thus giving them an overview of what
would occur during the interviews. They were also asked to arrange a time and place for the
interview that best suited their schedules. According to the Tri-Council Policy Statement:
“Ethical Conduct for Research Involving Humans, researchers shall provide to prospective
participants, or authorized third parties, full disclosure of all information necessary for making
an informed decision to participate in a research project” (TCPS 2 2018, article 3.2), Moreover,
at the commencement of any process of consent, researchers (or their qualified representatives)
shall provide prospective participants with the information set out in the following list, as
appropriate to the research project. Not all the listed elements are required for all research.
However, additional information may be required in particular types of research or under
particular circumstances (ibid, p.30) This study involved no physical risks, although there was a
low psychological/emotional risk in that participants may feel uncomfortable with the interview.
There was also a low social risk since the privacy and reputation of the participants was valued.
There were no economic risks or risks associated with disclosure of data.
Letter Sent to Professors A, B and C
I am conducting a study about "French as a second language teaching: Identifying
Methods That Improve Adult Learners' Competencies." To do this research, I need to
interview university professors about this specific topic; the study may generate new
light on some new current trends, which can be relevant to their teaching methods. There
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are no known risks associated with this study. Although participant responses will be
audio recorded, the recordings will be securely protected (password-protected access,
encryption of files). The data will be anonymized.
There are no known risks associated with participation, but there is no form of
compensation given. Due to Covid-19, the interview will take place either on Zoom or
MS Team or simply by responding kindly to my questions through email. All meetings
will be held virtually and will last between 30 and 60 minutes, depending on your
response’s length. Your responses will be audio recorded, but the recordings will be
securely protected (password-protected access, encryption of files). The data will be
anonymized. The interview will be transcribed. You can review the transcription of your
interview if you wish.
If you would like to participate, please indicate the best time and place for you to meet
with me. We will conduct this interview at a time and place that are most convenient to you.
Thank you for your time in this matter, and please ask if you have any questions

Procedural Overview
Participants were first given the study’s letter of information to read. If they consented; they
were asked to fill out the informed consent form. During the interview, the recorder was turned
on (with the participant’s permission), and the participant was asked a series of questions to
which they could respond in any level of detail they desired. The interviews lasted between 30
and 60 minutes, according to the length of the participants’ responses. Interviews were
conducted remotely using Microsoft Teams, at a location chosen by the participant in which they
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felt comfortable and secure. At the end of the interview, participants were told that the recorder
was being turned off. Participants were then thanked, and the communication was ended.
Participants were not seen/met with after this point.

Ethical Measures
Prior to the current study, a list of ethical guidelines was taken into consideration. Potential
participants were contacted in advance and were given detailed information about the study. This
information included an explanation of the importance of their participation and how this would
benefit not only their fellow colleagues but the general research field of French as a foreign
language as well. John Creswell (2014) suggests that prior to conducting a study, researchers
need to “identify a research problem that will benefit participants” (p. 132).
The ethical guidelines posted by the Windsor Research Ethics Board (REB) also require that
those persons involved in the research should be treated equally, considerately, with dignity, and
within an ethic of respect and freedom from any prejudice. The principle ‘Respect for Persons’
recognizes the intrinsic value of human beings and the respect and consideration that they are
due. From this principle flows respect for autonomy and the need to seek free, informed and
ongoing consent (Windsor University, 2017). The act of treating participants with respect and
equality was without a doubt a key consideration in this study, because this enabled me to build a
healthy relationship with the participants. This means that if the participants feel they were
treated respectfully during the interviews, they would be more likely to share honest opinions.
Throughout the research, much emphasis was placed upon making sure the interviews were
ethically performed. After all of the interviewees had agreed to participate in the study, consent
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forms were signed, and the participants were informed of their right to withdraw their consent at
any time.
Equally important was the ethical measure of considering the participants’ privacy and
anonymity. According to Windsor REB guidelines, “taking into account the scope and objectives
of the research study, researchers should be inclusive in selecting participants. Researchers shall
not exclude individuals from the opportunity to participate in research based on attributes such as
culture, language, religion, race, disability, sexual orientation, ethnicity, linguistic proficiency,
gender or age, unless there is a valid reason for the exclusion” (University of Windsor, 2017, p.
25).
Furthermore, according to Windsor REB guidelines, researchers must recognize the
participants’ prerogative to privacy and must inform them of their rights to confidentiality and
anonymity. “As a general guide, the best protection of the confidentiality of personal information
and records will be achieved through anonymity” (p.38). Prior to carrying out this study,
participants were informed about their right to privacy during the interview, and they were
assured that the information gathered during the process was to be used exclusively for the
current study.

Potential Benefits to Participants
The participants will explore alternative designs and new trends in teaching a foreign
language, such as those featuring the non-linguistic aspects of communication, the use of
spontaneous role-playing, discussion, games, and active learning, etc. They will take these into
consideration as accompaniments to or replacements for their existing teaching methods. In other
words, participants will aim to acquire increasing teaching data useful for their forthcoming
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practices and attain a better understanding of their students’ backgrounds, competencies, learning
skills, abilities, attitudes, and motivation while answering questions related to their teaching
methods.

Potential Risks
According to the guidelines of the University of Windsor’s Research Ethics Board,
“participants who are uncomfortable with any question can refuse to answer, and the interview
will continue with that question skipped. Participants are free to withdraw from the interview at
any time without penalty, so there is no pressure to answer uncomfortable questions or to stay for
the completion of the research (University of Windsor, p.29). Furthermore, since my questions
were not intended to provoke hostility or criticism towards any member, participants were not
expected to answer in any kind of hostile or critical way. Although participants and their
responses would be anonymized, it is possible that specific individuals would know which
university (and potentially which individuals) had participated.

Review
In this study, several questions were elaborated upon about teaching FSL. Important
research content includes the Microsoft Teams interviews conducted with the three professors.
Questions without formal structure or other formal interview processes were sent to participants.
Their answers were transcribed and analyzed, and this analysis was sent to the participants for
their approval. I believe that this is the most appropriate way to collect information about FSL
teaching and learning outcomes and approaches during the Covid-19 pandemic. Moreover, this
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study examined the perspectives of adult second language teaching and learning theories and
pedagogical hypotheses to fill the research gap about adult second language teachers'
informational materials related to adult learning theories and rationality in adult learning
institutions. This study’s data set, like any data set, permits multiple interpretations to understand
the perspectives of adult learners.

The Procedure
The procedure used in this research study is qualitative, and data was acquired from
semi-structured interviews with participants. Several secondary sources were also used,
including peer-reviewed journals, articles, and books. Other sources which have been
incorporated into this study include new technologies available for learning second languages
such as social networks; media resources such as films and music; online courses; websites that
have launched language learning programs; and traditional resources such as classroom training.
Hence, several relevant foundations of qualitative studies were examined, of which some
expressed principles about learning second languages (Hummel & French, 2010).

Data Collection
The data collection process consisted of a series of three interviews conducted between
January 2021 and April 2021. Participants were asked a set of questions to gather relevant
information about new FSL new methodologies. A series of open-ended and flexible questions
were asked to explore in-depth new strategies in FSL teaching that have emerged in the last
decades. Participants A, B and C were audio-taped during their respective Zoom interviews, and
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the interviews were later transcribed for data analysis. Participants were also given pseudonyms
due to confidentiality and privacy purposes.
In qualitative research, data is gathered first and then prepared for further analysis. The
data were thoroughly examined by means of an in-depth investigation. The fundamental themes
were derived from adult instructors’ interview responses. The collected data were summarized
using key words to find common themes. The data were then surveyed and analyzed to obtain
more nuanced information and supporting details. The collected data were coded with the intent
to elaborate on the pivotal themes that arose. It should be noted that coding is defined as
“symbolically assigning summative, salient, essence-capturing, and/or evocative attributes for a
portion of language-based or visual data” (Saldana, 2013, p. 3). This definition made it possible
for me to better understand the principal constituents of cooperative teaching/learning.
Moreover, the application of this coding method allowed me to shed some light on the effects of
involving students in group learning activities.

Semi-Structured Interviews
The interviews consisted of a series of closed and open-ended questions (see page 23 for
a complete list of the questions). Participants were asked each question in turn, with the
possibility of asking follow-up questions such as "why?" or "could you explain that in more
detail?" strictly for clarification. The same five questions about the FSL new teaching
developments were asked to each participant and thus constitute the core of each interview.
Other questions emerged organically from the unique flow of each discussion. If the interviewees
were unclear about specific questions, follow-up questions were used to get more information
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and more clarity. Later, the participants were given the interview transcription and had the
opportunity to delete anything they preferred not to be included.

Limitations Due to Covid-19
Due to the outbreak of the coronavirus shortly before this study, strict laws regarding
social distancing were put in place. This made it difficult to travel to institutions to meet the
participants in person. As a result, the instructors were contacted through email for an interview.
The interviews were digitally recorded via Microsoft Teams. Sessions lasted between 20-30
minutes. Furthermore, although the interviewees were proficient in speaking French, the
interviews were conducted in English, because it was their first language. I believed that the
participants would feel more comfortable expressing themselves in English, and this would allow
for deeper thinking and more genuine sharing of their thoughts and opinions.

Data Analysis
The following research questions guided the activities of data analysis and interpretation:
1- What FSL teaching methods are most effective in improving adult learners’ competencies?
2- What are the gaps in the FSL adult curriculum?
3- How can these gaps be filled in?
4- Have there been resources selected in the recent years for French instruction?

Some questions were very broad and complex, yet the emphasis was on the contemporary
teaching of FSL, the new theories of adult language acquisition, and all the issues and gaps
addressed during the interview process. Indeed, the questions served as a means of providing

33

hypotheses to guide my research. Having gathered answers from the interviews, I developed
some substantial points from the participants about linguistic, cognitive, and social approaches.
FSL teaching is linked to skills, competence, and performance, all of which are central attributes
to the data collection.
Qualitative research involves detailed summarization and interpretation of data. When
analyzing the results of the interviews within the current literature, I was tempted to report on
every single detail raised by each participant. For instance, my reports included quotations
embedded within the theoretical analysis to connect the research question and the interview
responses. Participants may have been more expressive or illustrative, as in Professor A, who
emphasized teaching strategies that included the complex linguistic component embedded in any
standard language. Professor B stressed the principles and parameters model of linguistic
approaches, thus reflecting on several theories linked significantly to the literature. Finally,
Professor C was very focused on communicative practices, social interaction, and the use of
technology. From his perspective, L2 learners use their tools to make maximum use of the
communicative situation in which they find themselves, thus developing their skills through the
process of talking to others. Therefore, I chose to analyze data from a combination of factors that
contend with the research questions for further explicit discussion. Le Compte & Schensul
(1999) define data analysis as the process a researcher uses to reduce data to a story and its
interpretation. They also describe data analysis as including inscription, description, and
transcription.
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Analysis Approach
The research questions formed part of the design and implementation of this study.
Hence, it is important to analyze the data to generate adequate interpretations of the information
gathered from the participants.

Phase 1: During the interviews, I gathered a large amount of data about the participants'
viewpoints. Moreover, I used patterns and methodical description to transcribe the participants'
perspectives. I used rational analysis in my attempt to understand the exact outlooks and
perspectives of the participants. I also developed a deep understanding of their standpoints on the
key FSL phenomenon related to my research study. I was looking for a thorough exposition of
current theories of the phenomenon of interest, along with any suggestions they advocate as a
means of providing a hypothesis for further FSL adult learners' research.

Phase 2: Although any linguistic theory can be applied to FSL, the critical question was: how
will L2 learners become cognitively mature and have different motivations to learn the L2
language? Several views were described by the participants in what is now substantial research
literature.
Results: As I was looking for well-organized answers, I highlighted the primarily inferential
findings. Participant A focused on how L2 learners begin gradually to build up the patterns they
have noticed in linguistic input. Participant B focused on instances of the French language seen
as skills to be taught and developed through practice and social interaction. Therefore, I looked
for significant speculation related to the phenomenon, reading between the lines to establish facts
and details for my analysis. Participant C focused more on broader perspectives, theories of
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teaching using technology, film, music, and virtual training. He stated that 1) performance is
simply a matter of practicing patterns, 2) the role of a teacher is to create several modern-day
communicative activities, and 3) collaboration is premised on increasing L1 motivation and
awareness. All three participants suggested the same methods which could be ideal for the L2
learners' needs and interests.
CHAPTER FOUR
RESEARCH FINDINGS FROM THE INTERVIEWS
Introduction
This study provides a concise overview of novel approaches and materials for teaching FSL
to adult learners. The findings further focus on best methods of FL training processes and
strategies. This involves the usage of traditional/cognitive techniques in which linguistic
principles are not decisively important for adult productivity in studying a second language.
Adults may improve their language skills in casual contexts including discourse/communication,
social networking games, and knowledge exchange. All of these are reliable and practical
components for fluency in all four facets of the target language: listening, communicating,
reading, and writing. The most widely used instructional approach has changed in recent years
from cognitive to behavioral communicative learning.
Adult FSL schooling places a greater emphasis on articulateness and expressiveness than on
error correction. Owing to a lack of student involvement in studying grammar, the latest
approach for teaching an FL has recently come to rely on the use of computers. As a result,
structured and conventional learning has been dwindling, with the learner’s vocabulary and
lexicon given greater weight and grammar laws and term functions given less. To make their
lessons appealing to international and L1 pupils, teachers must use an active learning system.
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There is need to explore more ways that can be implemented to make FSL learning more
interesting. Several improvements can be made in the FSL adult curriculum to better meet the
range of current needs. New and innovative methods of teaching FSL can be used to enhance the
current teaching methods and influence an overall improvement in the teaching process.

FSL Teaching Emphasis
FSL research ideas have often been used post hoc to justify the dominant existing teaching
method such as communicative language teaching rather than to suggest new teaching methods.
One classic mode of application is to make information about FSL available for teachers and
students in some form so that they can decide how to use it, as in the suggestion that "L2
researchers and teachers need to have as complete an understanding of grammar and lexis, and
the motivated ways in which they are used within communication as possible" (Tyler, 2012, p.
17). The proper teaching technique would be to meet the student at his/her intellectual level and
urge his motivation toward learning L2. Another strategy to consider would be to allow the
learner to choose the appropriate methods for his assimilation level. Second-language teaching
strategies should be based on the teacher's detailed instruction and delivery methods. There will
be a significant improvement in learners' engagement and verbal competence, and it will be
proven that their levels of enthusiasm will rise significantly.

Current Perceptions and Interpretations of Pedagogical Strategies
Perceptions: The best way to create a conducive atmosphere for learning FSL is to look at the
best pedagogical strategies to teach it to L1 speakers. I examined the relevant factors of several
qualitative studies, some of whose principles overlapped with second language acquisition.

37

According to my perceptions and observations, the best teaching practices endorse effective
learning strategies. Thus, the new methods need to reverse the old; traditional teaching and
learning methods may involve entirely new strategies and learning objectives. As recommended
by students, interacting can be used as a tool to acquire advanced language elements suited to
their abilities and competencies. It can help L1 learners avoid redundancy and discover how
language learning is more relevant, accessible, and modern.

Interpretations: Several recommendations have been made by the participants about the ideal
FSL program. These include training lessons focused primarily on developing the skills to
communicate with the L2 learner. Therefore, a course based on the four components of
communication competence (linguistic, sociolinguistic, strategic, and discursive) is substantial.
According to the Ontario FSL curriculum, the elements of grammatical knowledge that learners
need to master are determined by the specific requirements of individual real-life tasks and the
social context in which the tasks are performed (Pawlikowska-Smith, G. 2002). Hence, L2
programs whose exploration of pedagogical grammar is limited to the essentials of traditional
grammar-based teaching have thus shifted to innovative teaching methods. The frequency of use
and the immediate need for communication that focuses on the different roles of the participant
(public servant, community member, or college/university learners) is also taken into
consideration. This addresses the diversity of learning styles and emphasizes the usefulness of
the content for the learner.
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Some of the Most Common Gaps, Issues, and Opportunities for Improving FSL
The concept of FSL proficiency is based on the hypothesis that competence is not a unitary
phenomenon but involves at least three components: grammatical, discourse, and sociolinguistic.
The grammatical component refers to knowledge of the formal systems of lexis, morphologysyntax, and phonology; the discourse component refers to knowledge of the way sentences
combine into meaningful sequences; and the sociolinguistic component refers to knowledge of
the ways in which utterances are produced and understood appropriately in a social context.
According to (Lussier, D. 2011) the recent Common European Framework of Reference for
Languages: “’sociolinguistic competence’ is concerned with the knowledge and skills required to
deal with the social dimension of language use. Since language is a sociocultural phenomenon, it
is viewed as linguistic markers of social relations, politeness conventions, expressions of folkwisdom, register differences, and dialect and accents.” (p.38). The assumption is that learners
may develop competence in any of these areas relatively independently, that learners and native
speakers will differ in their relative mastery of these skills, and that the skills are involved in
different degrees in a different language (Allen, 1983).
Indeed, the measurement of the degree of control of the FSL performance’s contents and the
objective training process' achievement related to its performance in oral and written abilities
depends on the communication competence components. A link was made between the training
objective and the communication competency components to evaluate the assessment conditions
and language skills. The phenomenon of communication underlines variable gears: shifting
learning activities and evaluation into a coherent system to identify learning goals better;
maintaining the means of learning; promoting skills and abilities to achieve L2; and upholding
learning efforts to achieve higher standards of linguistic aptitudes. From the participants’
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viewpoints, activities that focus on the learner, based on their interests, experience, and
indispensable meaning, could be relevant for competent interaction in the L2.

Strategies Used to Fill in the Gap
Shearin (1994) supports Crookes & Schmidt’s (1991) findings that students’ motivation to
learn a second/foreign language is greater than the distinction between integrative and
instrumental motivation. As research in motivation has developed, the source of students’
motivation to learn a second or foreign language has expanded. Researchers interested in how
students are motivated to learn a second language have utilized different theories, such as
reinforcement theory, self-determination theory, self-efficacy theory, expectancy-value theory,
and goal theory (Dornyei, 2010). Self-determination theory divides motivation into two
categories based on reasons or goals that lead to action. These two categories are intrinsic and
extrinsic motivations. Intrinsic motivation refers to the excitement or enjoyment of doing an
activity, while extrinsic motivation refers to the outcome or reward of doing the action, such as
good grades (Al Kaboody, 2013).
Motivational teaching practice systematizes motivation into a circular system comprising
of four phases: creating motivational conditions, generating student motivation, maintaining and
protecting motivation; and encouraging positive retrospective self-evaluation. This cycle implies
that student motivation should be built, generated, supported, and encouraged (Dornyei, 2001).

Critical Issues in FSL Teaching
My first consideration was to acquire detailed and unbiased viewpoints provided by the
participants about issues in FSL teaching. As far as adults are concerned, I believe that the
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critical issues is language variation, otherwise known as the contrast between the actual language
and the language as described in the French core curriculum. Grammatical knowledge is needed
to construct proper sentences or utterances and learning of vocabulary, syntax, and phonology.
The issue of the conceptual, empirical, and linguistic functions of FSL raises the essential
question: which French language is it in French teaching as a second language? The analysis of
the methods in use gives the question a remarkably compliant answer. Fundamental French is the
most relevant core curriculum taught to L1 students and the most feasible and reliable for
students looking to acquire FSL with as little trouble as possible. Though functional knowledge
helps language users to map sentences, the fundamental French method is ideal to satisfy all L1
students regardless of their race, social or economic status. This suggests that objectives
concentrating on basic knowledge that are more attainable and lead to better results are superior.
These objectives also help learners use L2 in their daily lives.

Evaluating Students’ Language Performance
According to this study’s literature review and collected data, the general goal of foreign
language learning is broad. Han (2004) suggests that this goal is the effective use of the target
language. Skehan (1998) proposes to separate the learner’s general goal into three specific areas:
accuracy, complexity, and fluency. Accuracy refers to the learner’s understanding of the rules
and the capability to perform within these rules. Complexity deals with the restructuring of the
interlanguage system to make it more elaborate and structured. Fluency basically refers to the
capability to “mobilize” (p. 46) the learner’s current linguistic sources to effectively
communicate in real time. Skehan also suggests that learners’ language performance varies in
these areas.
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These measurements cover both speaking and writing skills. I think it is necessary to set
up these separate measurements within the three aforementioned areas because of the cognitive
and contextual differences between speaking and writing. However, these three areas will not be
the focus of this study’s literature review.

Cooperative Learning
During all three interviews, the participants emphasized the relevance of collaborative
learning. The cooperative method requires learners to work in groups and helps motivate them
and keep them excited. Teamwork is essential in learning French as an additional language. The
teacher facilitates groups to work together in completing a particular task.
Web-based ideas are very effective in improving French learners' competence since many
people prefer using the internet to traditional learning methods. Furthermore, internet resources
are very accessible, and learners can access them anytime they want (Donaldson, 2016). There
are various teaching strategies from the web that can be employed toward cooperative learning.
One of these is ‘magic phrases’ or ‘phrases magiques’, found on Pete Jones' website. Magic
phrases are “a cooperative reading and writing activity which reinforces the vocabulary and
some grammar points of new units. It is adaptable to the teacher's particular textbook. Students
create sentences in pairs using the words in a grid by moving through” (LeLoup, J. W. & al.,
2000, p.5-6). These are very interesting and can help the learner improve their writing and
vocabulary skills.
Similarly, a game such as Les cinq amis can be used to encourage cooperative learning. The
game is a puzzle whereby one’s goal is to fill the puzzle using facts. For example, one has to
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establish the relationship between a trait and a person. The game is effective in developing
comprehension skills. It also helps in expanding speaking and listening skills (Donaldson,
2016).
Lastly, a round-robin can be used to make French learners more competent. This
technique involves asking questions that generate varied answers. The learners are required to
share their responses in small groups. This method encourages learners to talk and interact, and
in the process, it helps them improve their vocabulary and speaking skills. Teamwork is essential
in learning any additional language because of its potential to elicit productive interactions.
Through teamwork, learners can discover their weaknesses and work on them (Shimanskaya,
2018).
In my interviews with the three French professors, each of them discussed the Ontario
French curriculum. To answer all of these questions with accuracy and within the literature, the
three participants agreed on what the best strategies for teaching FSL to L1 learners were.
Moreover, they all talked about the measurement of the degree of control of the L2 performance
and communicative competency and the objective training process' achievement and
performance of L2 which evidently depends on variable competence components. The main
objective is to develop the understanding of French in all four aspects of L2 proficiency (verbal,
reading, writing, and speaking), as well as the communication competency components.
The phenomenon of second language learning includes several factors: shifting learning
activities and evaluation into a coherent system to identify learning goals better; maintaining the
means of learning; promoting skills and abilities to achieve the L2; and upholding learning
efforts to achieve higher standards of linguistic aptitude. Moreover, activities that focus on the
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learners and that are based on their interests and experiences could be relevant for proficient
interaction in the L2.
All participants focused on different forms of L2 language development through the
fundamental pedagogical approaches of foreign language teaching and learning. This suggests
that the language should be learned using the following strategies:

1) Oral ability: The oral process usually has two objectives: 1) to make learners understand
a recorded document globally and in detail and 2) to raise awareness of oral language
phenomena. This process can be engaged through several means such as tables of
expressions to be recognized and used; oral comprehension and recognition activities;
activities to substitute one word by another equivalent; and improvisational activities
where the proposed strategies aim to structure one's discourse effectively.

2) Written ability: This process focuses on reading comprehension and the intentions of
communication. Learners can show their understanding in various formats such as
writing exercises, multiple choice questions, and completing incomplete texts. All of
these must be appropriate to their current linguistic level. Sometimes these oral
expressions need to be repeated, often through presentations or discussions.

3) Reading ability: Competence in this field emphasizes quantity, complexity, and
accuracy of L2 performance. Etymological, linguistic, and oral reading factors are also
considered.
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4) Embedded dialogues/speaking: These dialogues and speaking activities are borrowed
from everyday life. They ask L2 learners to stage various real-life activities they would
like to learn more about. They are a valuable educational tool for communication
between students from different cultures. However, students may run into obstacles due
to grammar constraints.

Interviews

Interview with Professor A: John
Professor A holds the positions of sessional instructor and lecturer for French Studies at
various universities. He discussed the advantages and disadvantages of FSL in his interview. All
of the quotations from Professor A are from my interview with him on November 11, 2020.

The Advantages and Disadvantages of FSL
According to Professor A, “older adults have lost some of their brain’s plasticity. Therefore,
although they learn a language less naturally, they can learn it more systematically since they can
organize their learning process more effectively.”
After the interview, Professor A responded further using his linguistic teaching expertise
in an email message about students’ oral ability.

Pronunciation
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“What is necessary for an English speaker? Learning some sounds that the French
speakers have, such as the sounds of the vowel ‘I’, and the nasal sounds ‘on, an, am, en, em, in,
ain, aim,’ etc. English makes particular use of endings of nasal sounds ‘en, on, in’, for example:
‘straighten’, ‘fallen’, ‘common’, ‘cumin.’ When adults learn a new language, they pay careful
attention to the phonetic variations and to the common spelling sounds between the languages to
ensure that they are using the right sounds as phonemes, for example in English /zh/ as in
treasure, and in French /azure/ and allophones for example: in English an aspirated /p/ as in pin
and in French an aspirated /h/ as in hotel. Hence, in doing so, they have to be ready to cope with
differences between the way sounds work in different language
Linguistics
According to Professor A, the progress in many areas of L2 learning is greatly dependent
on the satisfactory foundation of linguistic skills. Adults must create learning tactics and pieces
of knowledge and then integrate them into their learning process.
“For example, ‘I am taller than you’. We usually do not want to think that every other
language has the same pattern. For example, if you investigate French, ‘je suis plus grande que
vous’, the only thing that you have to learn is that the adjective ‘taller’ has only one word, not
two. This is the big difference, and it is not explained in the grammar book. With Spanish (‘soy
mas alta que tu’) and German (‘Ich bin größer als du’) it is the same. With Chinese however, it is
different (‘Wǒ bǐ nǐ gāo’). Therefore, Chinese speakers must consider how to use these words to
create sentences that express exactly their ideas. Ultimately, these two knowledges must be
created, and they must be integrated as well. (Professor A, personal email, January 2021).
Furthermore, Professor A stated that linguistic structures will emerge only if there is an
established cognitive foundation.
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“For example, the use of comparison ‘this car is bigger than that one’, ‘cette voiture-ci est plus
grande que l’autre.’
Another challenge we have is that the European framework posits that a student can usually
pass through the cycle of A1 – C2 in about 200 to 100 hours of instruction This framework is
intended to motivate the student to learn the language. What we know is that this kind of learning
activity allows for student-centered learning. Student centered learning is of course the gold
standard. By the same pattern, the European book will always focus only on the differences of
these four languages. This is what we need procedural knowledge for. That means L2 learners
must integrate how to use these words to create sentences that precisely express their ideas. What
does this mean? For example, you make groups that have higher knowledge in lexicons with
groups that have just 334 words.”

Resources Selected in the Recent Years for French instruction
Professor A personally believed that that there should be additional innovative resources
in French instruction. He stated as follow:
“The transformation of existing resources is undeniably substantial. The need for
change in FSL resources could help L2 learners reshape and redesign their knowledge.
FSL teachers should work more on visual design, simplification and modification of
traditional curriculum to create a naturalistic and creative teaching linked to students’
interests and life world experience. Moreover, this would mean that no book fits all
abilities, but there should be additional materials for specific speakers of certain countries
to learn with the others. Nevertheless, vocabularies are done differently to translate into
other languages for the most important differences. For example, the verb ‘avoir’ (to
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have) changes into ‘être’ (to be) as in, ‘j’ai 20 ans’ translates to ‘I have 20 years old’, but
the right translation is, ‘I am 20 years old.’ Another element to fill in the gaps is to try to
have a positive environment in your classroom. And then, of course, there is the teacher.
It is very different to have an extroverted teacher than to have a very introverted teacher.
Having said that, the relevant activities of exploration, appropriation or integration will
be satisfied. The teaching resource will operate in a way that will enable each learner to
become aware of the training objective.”

FSL Teaching Methods Used Most Frequently
Professor A added that the methods frequently used are to understand and transmit orally
and in writing non-stereotypical messages and concrete topics that can include arguments related
to non-work situations and real-life experiences. Furthermore, teachers should emphasize the
components of linguistic, discursive, sociolinguistics and strategic approaches, which will
seriously hinder communication. One must not forget that you cannot teach the same thing for 90
minutes. You must do 10-15-minute activities so that the people can fully concentrate, rest, and
then focus again.”
According to Professor A, “we are not machines; group work is essential in gaining
access to the target language. Good L2 learners refuse to be marginalized for imperfect mastery
of the target language and generate a counter-discourse to boost their learning of French as a
second language. Consequently, learners constantly must interact with it, so changing partners is
an integral part of it, and that helps the weaker ones that are not inclined to speak too much and
to speak more.”
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Professor A further said, " I like changing partners, I like to exchange with native
speakers thoughts, opinions, ideas. Students need to muddle through the language structure and
identify new skills learned.”
According to Professor A: ‶Communication situations exchange is usually open and non-binding
to promote authentic communication. One-day activities mostly ending with an interactive
activity are recommended to compose the class schedule. This schedule offers group activities.
During the communication period, students participate in activities that encourage them to
develop their ideas and produce a powerful message. The emphasis is on their ability to structure
and organize their speech. Communication strategy activities are also proposed during this
period. This is the phase during which ideas are developed. It is possible to choose an approach:
chronological, problem-solution, advantage-disadvantage, subjects, oral interaction, etc. Hence,
L2 learners carry out activities that encourage them to exchange ideas and viewpoints. Emphasis
is on the ability to react spontaneously and naturally to the interventions of others. Moreover,
small group work is always an excellent idea because it increases the time in which students are
engaged in this way. Furthermore, fear of speaking is a fundamental impediment to progress.
The best way to overcome this is to first prepare their speaking in a group, and then speak to the
whole class. If they are prepared, they will feel safer. This is a good thing to tell them. To put
them on the spot is to put some of them under terrible stress. ‶
Professor A added:
“Although L2 learners benefit during oral production sessions yet, it must remain natural,
and I have that experience with my students; I ask them to present ideas well linked
together. They must engage using precise and varied lexicons; the expression is
spontaneous. The use of examples, rewordings, justifications, and explanations renders
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the message clearer. They choose to talk about something they love to do, etc. :learners
already know how to bring out the elements they must acquire.”

Adult Learners Engaged in FSL According to Their Language Proficiency
Based on the interviews and feedback from Professor John, I summarized his main
perspectives of FSL on follows: Professor John decided to focus on teaching strategies,
motivation, engagement, and creativity, which in turn lead to communicative competence and
the relevance of social participation. In addition, he highlighted the concept of students’ identity
and background. He also explained the importance of audiolingual communicative practice,
interactive learning outcomes, and cultural barriers among culturally diverse students.
The second perspective that Professor John explained was motivation. Adult learners that
are motivated to learn an L2 language adapt to learning material and language rules more easily.
Then, he proceeded to say the best tools to improve students’ engagement is to know their
expectations and create better coaching limited to their interest. Moreover, teachers should
encourage spontaneous interaction activities such as interactive language games, sharing ideas,
task-based activities, group discussions etc.,
Language teaching employed for adults uses activities in which linguistic rules are presented
in a form of feedback as in error correction and detection. Students’ performance should be
based on basic language skills relevant to their needs. Moreover, visual and audio objectives
increase comfort and allow L2 learners to overcome linguistic difficulties. Adult students prefer
structure when learning a foreign language.
As we look at the literature on the cognitive approach, students use mental strategies, notice
patterns, and deduce rules to develop skills using their abilities. Another viewpoint mentioned by
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Professor John is comparing an L1 language to an L2 language and finding similarities and
differences within them; learners will become more motivated to discover the similarities and
differences between the L1 and L2 languages and the relationships between them.
The third topic discussed was scaffolding, which Professor A believed was a vital component
of communicative competence and task-based learning. Professor A also believed that acquiring
knowledge in a second language is socially constructed through support and interaction. Finally,
creativity was the last topic we discussed. Creativity is a mixture of strategies, motivation, and
engagement that help the learner tell a story. The learner can create a dialogue, exchange
thoughts with a native speaker, and build the courage to speak in their L2 language. Thus, after
gathering the main perspectives that we focused on in the interview, it can be concluded that an
L2 learner can develop suitable methods of learning with these four perspectives. These methods
are innovative and adaptable for FSL teaching consideration.

Interview with Professor B (Sam)
Professor Sam teaches the methodology of foreign language instruction at a university. He
agreed on answering three questions that are related to his practices. All of the quotations below
are from my interview with Professor Sam on October 30th , 2020.

Most Effective FSL Teaching Methods in Improving Adult Learners’ Competencies
Reflecting on the value of integration of FSL teaching methods in improving adult learners’
competences, Professor B noted that different learners have non-similar styles of information
acquisition. Some of them might rely on physical materials and visual contact with the second
language. Describing the different types of competences that were needed for communication, he
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noted that the level of attainment of L2 was a combination of cognitive and social factors,
underlying the relationship between L1 and L2.
When asked to elaborate more on this idea, he said:
“I learned a second language using my native language L1. I believe that we should not
ignore the relevance of cultural links between languages. When two people with different
backgrounds meet, there is a tendency for either one to alter to L1 to facilitate the interaction and
to reduce anxiety and misunderstanding.
Word borrowing is a natural process; students borrow words to meet their communicative
needs and fill lexical gaps in their conversation. Besides, L2 learners use loanwords to add an
alternative terminology to their lexicon. For example, if we consider the word “avenue” in
French, it will be the same in English “avenue” in German “die avenue.” It means that native
language could be fundamental, helping learners succeed.”
Professor B drew attention to L1 competence as a substantial method in the FSL
acquisition process. He explained that transfer of competence from the mother language to the
second language was relevant to the process of achievement of fluency and knowledge of L2.

FSL Learning Challenges According To L2 Learner’s Proficiency Levels
In terms of grammar teaching, Professor B explained that FSL teaching represents some
challenges to French instructors because it involves:
a) teaching the structure of the language and knowledge of its syntactic, morphological, phonetic,
and semantic aspects.
b) teaching the function of words in the sentence to increase effectiveness and fluidity.
c) training and practicing developing better knowledge and skills.
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Professor B indicated that he heard students saying that they were never good at learning a
second language in schools. He claimed that it was utterly important to focus on factors that
would govern success or failure in this field.
Teaching Methods Commonly Used in FSL Teaching
According to Professor B:
“It was essential to place emphasis on the natural way in which L1 learners could
assimilate a foreign language. The same process could happen if learners became
immersed in natural learning situations.”
He then provided an overview of learners’ key successful learning endeavors. These
included:
1) encouraging challenges and social approaches to help learners use general strategies
that would help them deal with the most common communicative situations.
2) helping students immerse. Teachers must increase learners’ motivation, treating the L2
as a skill that students use as a tool for the transmission of thoughts. Thus, educators
should emphasize the collaborative process.
3) adapting technology as an alternative linguistic approach where the technological tools
would help L1 students learn how to produce automatic patterns. Later, teachers should
integrate these patterns into the emerging linguistic learning process to perceive instances
of the L2 language, its features, and its formulating rules.
4) creating real-life situations. Educators must encourage simulation, free conversation,
and interaction with native L2 speakers.

Gaps in the Adult FSL Curriculum
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Professor B talked about the value of cultural and ethnic diversity. He noted that language
could be a barrier to communication between students. According to Krashen (cited in Liu,
2015), teachers should consider the famous input hypothesis which can lead to language
acquisition. The input hypothesis states that language is acquired by receiving comprehensible
input” slightly above one’s current level of competence a result of acquisition through
comprehensible input with competence successfully built; second, grammar is automatically
acquired if comprehensible input is received and there is enough of it.
Krashen (1988) specifically noted that students’ acquisition was likely to vary from one culture
to another. He also claimed that modern people became more exposed to variable languages, for
example by living in a context of linguistic coexistence.
Many students coming from different cultures cannot cope well with the two official
languages in Canada. This phenomenon can be explained by the fact that the interference
between foreign students’ English and their second language produces significant gaps. To fill
these gaps, adult learners need innovative materials and resources. As a result, they rely on the
use of technology to bridge the gaps between their L1 and L2, thereby eliminating conflicts
between them. Professor B also revealed that the curriculum was constantly revamped to
improve its ability to respond to the needs of learners. Chief among these innovations was
learner engagement.

Strategies To Enhance FSL Proficiency in Adult Learners
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When asked about the methods he used to make adult learners engaged in FSL according to
their language proficiency, Professor B claimed that the notion of proficiency in FSL raised
some complex issues. He stated that it was obvious that students wanted to achieve language
fluency, but teachers were still looking at specific sets of techniques and materials that could
enhance the L2 students’ learning process. Professor B revealed that some time ago, foreign
language teaching was treated exclusively as a matter of technique. Referring to today’s
teaching, the focus is on student success and achievement. Professor B concluded that teachers
should adapt their instruction to meet students’ expectations, create new strategies to get learners
more active and engaged, and help students become more aware of the relevance of the second
language.
Professor B also specified several points about learners’ proficiency improvement. These
were:
1) lesson design should increase the interest of learning a second language.
2) instructional materials should be more detailed and give better explanations.
3) teachers should increase students’ interest in the old-fashioned learning process that
includes books and printed materials.
4) teachers might want to eliminate technology that could make the process of learning
more mechanical.
Interview with Professor C (Jim)
Professor C is a university professor who teaches a European language to FSL undergraduate
students. He agreed to answer five questions concerning the best FSL teaching methods. All
quotations below are from my interview with Professor C on December 4th , 2020.
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Most Effective FSL Teaching Trends
As a supporter of visual teaching, he found it essential to use PowerPoint in his lessons. He
said that new information had to be shown to students. By showing his slides, he could provide
the most relevant examples to learners. For instance, teachers could demonstrate the principle of
the “concordance des temps,” showing that tenses should align with each other in one sentence.
Furthermore, relying on spontaneous dialogues rather than prepared materials, teachers can
instruct “le plus que parfait” and “le passé composé” more effectively. According to Professor C,
educators could ask students to discuss what they did on a particular day one year ago, requiring
them to use these tenses in their responses.

The Most Effective FSL Teaching Methods in Improving Adult Learners’ Competency
Vocalizations (a sound or word produced by the voice) such as speech sounds, phonics, and
the use of uttered sounds are critical for auditory communication. Students should learn how to
pronounce certain words and constructions without diminishing the clarity of the message.
According to Professor C:
“Repetition is one strategic recommendation. This is a cognitive approach; learners use
mental strategies, they notice the patterns and they say their own ways. Learning through
repetition is also called a natural approach to learn a second language. Teachers should tell the
students to record sentences with new words, phrases, and terms, listening to these records
several times afterwards. Again, it is essential to encourage them to pronounce the challenging
words and phrases and control their pronunciation.”
When I referred Professor C to the literature of new trends and strategies, he added that
“acting out”, such as using “des jeux and des dialogues” (games and dialogues) is a strategy that
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enhances the mastery of language and improves skills needed to keep the conversation going. He
further referred to the value of role-playing, improvisation, and the exchange of ideas. He then
proceeded to emphasize the value of communicative teaching and learning and the relevance of
facilitation of interactions with students. Finally, he underlined specific strategies that teachers
could use to develop comfort and spontaneity when students speak French with other group
members to help them create activities of their choice.

Different Strategies Developed in FSL Teaching
According to Professor C: “Knowledge is socially constructed through interaction and
communication with others. The learners influence the context. The classroom is a sacred place.”
He proceeded to talk about teaching as a way to gain and challenge knowledge. These included
more strategies related to design and organization, cultivating class interaction, and raising
students’ motivation and enthusiasm. He listed key points associated with general theories of
FSL acquisition such as:
1) letting the students actively participate in free conversation.
2) creating situations that allow students to take advantage of their ability to
communicate in French.
3) having students learn new lexemes from each other.
4) choosing a work-specific activity and describing the steps required to carry it out.
5) identifying new link words used by other members of the group.
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6) using adjunct tools for communication.
7) simulating dialogues to seek advice and feedback, since this requires the other group
members to observe them and comment on the performance of their peers.
8) swapping strategies to implement changes.
9) using actual verb tenses in writing. This enables teachers to ask their students to make a
complete story, describe an event or an experience in detail so that their narrative can
incorporate a logical sequence and the necessary tenses.

The Most Effective FSL Strategies in Improving Adult Learners’ Competency
Reflecting on the FSL strategies that he used personally, Professor C demonstrated his use of
flashcards to show how he engaged his students in language learning. He also claimed that
interaction is essential; teachers could involve students in role-playing.
The purpose of this activity is to identify the roles of key participants during the training. The
first suggested approach implies that it is essential to choose a facilitator. When asked what
factors most influence him in a learning situation, he replied:
“Well, the planification is a good instrument; teachers usually know their students. Their
objective is to manage resources and lead students to promote the development of L2 and
efficiency with the learning activities.”
He continued:
“It is essential for instructors to continuously foster the learning process to improve it,
which will eventually help learners reach their target.”
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After a small pause which he called a “pause café”; I asked him how he manages to
avoid difficulties and gaps. He responded:
“To avoid difficulties, teachers should play the role of facilitator; they should look
continuously for new practices to help L2 students reach their expectations in FSL.”
When asked how he sees the role of teaching resources in this process he replied: “the
teacher’s task is quite challenging.” Then with a pleasant smile, he continued to list some
relevant points about teachers’ responsibilities. These included:
a) training focused mainly on the development of skills communicating with the learner.
This can be done by creating a course based on the four components of communication
skill (the etymological, the linguistic, the conversational, and the written).
b) using materials that present a pedagogical grammar limited to the essentials of the
grammatical system where the grammatical elements are introduced in a simple way
organized according to the frequency of use and according to the immediate needs of
communication.
c) employing an activity that focuses on the different roles of the participant and
participant (i.e., public servant, college student, learner).
d) employing a task that considers the diversity of learning styles and which has a sense
of usefulness for the learner.
e) integrating funny stories. This is an essential point and can take the form of students
sharing reports regarding what they heard at a meeting, a conference, or a luncheon, or
telling a story they read in the news.
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f) using previously acquired vocabulary. Teachers must motivate the student to revisit
phrases and strategies to increase their language mastery. They have to know how to
learn dynamically and interact with others in specific contexts.
Professor C concluded by saying:
“Teachers can encourage learners to describe a problem in the workplace and then
respond to questions from other group members about the nature of this challenge. Or
seek advice from colleagues to resolve the given issues, varying the context to talk about
critical professional achievements, using the language skills and expressions mastered
earlier. I asked students to recontextualize what they learned using pop culture examples,
such as popular films and current events.”

Strategies To Enhance Adult Learners’ FSL Proficiency
Professor C stated that:
“Each learner must have a personal objective. In working toward this objective, they can
refresh their knowledge and consolidate tested language skills for oral comprehension,
expression, and interaction. Teachers must know the personal objectives of the learners and
adapt their instruction to the learners’ expectations. Moreover, classroom activities must make
students aware of the importance of their second language learning.”
After reflecting on his personal experience, Professor C mentioned the importance of
creating real-life situations. It is in these oral interaction periods that participants carry out
activities that encourage them to exchange ideas. The emphasis is on the ability to respond
spontaneously and naturally to the circumstances. He suggested, for example, that teachers ask
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students to talk about a training they have already taken, and which struck them by an
exceptional quality or, on the contrary, by its mediocrity. Students should then explain how this
training stood out, for good or bad, from other trainings they had previously taken.
Professor C also noted that teachers should use research activities, presentations, and
role-playing activities:
ʺpour encourager les apprenants, en général, insister sur l’aspect personnel et le caractère
international, le bilinguisme est important au canada, l’apprentissage libre reste dans le domaine
de l’idéal.ʺ In order to encourage learners, in general, emphasizing personal aspects and
international character, bilingualism is very important in Canada, and free learning is still an
ideal state.Professor Jim continued stating: ” teachers must emphasize the personal aspect and
the international character of the language.” For instance, bilingualism is essential in Canada and
free learning remains in the curriculum.
Finally, Professor C emphasized the role of the student because half of the success lies in the
him/herself. Students must accomplish and understand their goals in learning a second language.
Therefore, students must be passionate about learning a second language.

Recommended Changes to the Curriculum
Professor C said that there should not be excessive use of technology. Rather, teaching
methods should balance the traditional with the innovative.
Professor C continued by saying: “I strongly recommend that FSL teaching be focused
primarily on skills development where fundamental elements are introduced and organized
according to the frequency of use and immediate needs.” However, FSL teachers should meet
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the institutional requirements of the Ontario Second Language curriculum following these
principles:
1) provide materials for individual learning.
2) ensure the integration of linguistic, notional, and functional corpuses into teaching
materials.
3) provide deeper explanations in teaching materials.
4) use English in training objectives. All activity guidelines are set out in French and
English; English is used in most grammar tables. Moreover, the use of English can be justified in
several ways: (a) it secures the L2 learners, especially if they are in the initial stages of learning
French, b) it allows them, from the outset, to participate in some planning of their learning
without risking the misinterpretation of their needs, interests, or objectives because of their
shortcomings in French, c) it places the challenge where it should be. It should not consist, for
example, of translating the instruction of a learning activity or the explanation of a point of
grammar, but rather in doing an activity well or to the understanding of the explanation provided,
(d) it builds on the learner's achievements in his native language, which allows him/her to respect
a principle of andragogy and consolidate his/her target language learning.
Finally, Professor C talked about the correction of errors in communication. He stated that:
“In terms of correcting the error, instead of looking at all aspects of the error language, it
should cover all of the components of the communication competence. It is up to the teacher to
make an overall assessment of the achievement of the training objective. For encouraging a good
exchange, the teacher should tolerate the mistakes that have little impact on the message.
Intellectual aspects should be emphasized; robotic aspects should be de-emphasized.”
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The Most Effective Teaching Methods in Improving Adult Learners’ Competencies
Certainly, the technique of transcribing oral speech is laborious. But, done in time to avoid
becoming an even greater burden, it has the merit of revealing to the learner the recurrence of
what is correct and incorrect in syntactic/grammatical terms. It can also reveal what is absent in
terms of speech, such as certain links, concepts, and organizational principles. For example,
partial or full transcriptions could demonstrate that there are few words linked, that the pattern of
the relative sentence (which, what, what...) is not much present, and that the organization of the
speech is sometimes or often random, thus causing false starts.
Such a transcript could also show that the learner uses the same avoidance techniques of
certain structures (e.g., absent or rare use of pronouns, thus causing repetitions of non-necessary
supplements) for fear of error. This could lead to several problems such as 1) the delay of
language integration, 2) the too-frequent alternation between narration and generalization, 3) an
over-reliance on guidance, too often waiting for stimulus instead of fueling the conversation, 4)
the student’s opinions being too stubborn and not adequately open-minded, and 5) speech that is
limited in interest and content. Once the learner is aware of strategies focused on improving his
or her speech, the learner will focus not only on correcting the syntax (although it may be
necessary to indicate this in his/her plan) but above all on the integration of the elements absent
from the discourse scheme. In the process, the student should get him/herself into the habit of
making targeted replays of his/her conversations during the interviews and learn to make a
constructive judgment on the process. In short, considering the level of difficulty in making a fair
diagnosis on the missing language content and the means/techniques to fill it, according to the
expected discourse at any level, it is recommended that the teaching team establish practices of
reflection and regular follow-up on this need which is inherent in the task.
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In general, it is more self-evident to see what is grammatically and lexically correct and
to detect what is incorrect, than it is to perceive and clearly identify what is missing from the
discourse. The former strategy allows one to more easily affirm whether the student has reached
the standard of an advanced level, while relativizing the impact of the error. However, it is not
easy to make the learner understand what is missing in his/her speech. Sometimes the teacher
may run out of strategies and techniques to remedy the student, since the student may not see
significant improvements in themselves. This is especially true as the time available becomes
more and more limited. However, we must put our finger on what is missing from the speech and
share it with the learner as soon as possible and propose a method of work so that he/she can
gradually improve. When there are many gaps and/or atypical gaps, it is best to do this early and
target one or two things at a time to avoid scattering and discouragement. Before applying
specific techniques or strategies, it is better, in some cases, to confirm with teachers who know
the learner in question whether the general perceptions of the gaps and the anticipated means are
in the same direction.

CHAPTER FIVE
DISCUSSION OF THE RESEARCH RESULTS

Methods to Improve Adult Learners’ Linguistic Competencies
The FSL program is an educational setting with a structure consisting of forty objectives of
training and a series of tests entitled "progress". In this program, practice focuses mainly on
developing communication competence with students. The course is based on the four
components of communication competence: linguistic, sociolinguistic, strategic, and discursive.
The program presents grammar that is limited to the essentials of the grammatical system. The
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grammatical elements are introduced, and these elements are organized according to their
frequency of use, their relationship to the immediate communication needs of the learner, and the
learner's different roles.
The FSL program considers the diversity of learning styles and emphasizes four aims:
linguistic competence, sociolinguistic competence, strategic competence, and discursive
competence (Canale, 1983). Linguistic competence refers to the mastery of the code as well as
knowledge of syntactic, morphological, phonetic, and semantic aspects of the language system
and the ability to use them. Sociolinguistic competence refers to the rules of interaction and the
ability to lead social communication, along with the ability to use words while considering the
contextual factors of the L2 language. Strategic capability refers to the ability to use verbal and
nonverbal communication strategies to increase the effectiveness of communication or make up
for shortcomings. Finally, discursive competence refers to the ability to organize the utterances
of speech (oral or written), in a clear, unified, and gender-responsive manner (Canale, 1983).
Students increase their level of motivation as well as their abilities concerning connecting,
thinking, and performing. From my own experience with teaching adults, I have come to an
understanding that adult students who engage more in communicative learning and activities
have shown, to some extent, a higher standard of linguistic inventiveness and application.

Linguistic Competence
Also known as grammatical competence, this communication element as verified by the
participants A, B, and C requires adult FSL learners to be adept in using Francophone
vocabulary, syntax, and grammar. During conversations, a linguistically competent student can
know the exact words to use in the given context and can employ them in phrases and sentences.
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Linguistic competence is not easily achieved and relies on the specific method used in FSL
lessons. Modern scholars contend that in the absence of formal instruction, L2 learners cannot
discern grammatical from ungrammatical patterns independently (Brooks & Kempe, 2012). To
ensure that adult learners get the opportunity to cultivate their linguistic competencies, the FSL
teaching method must provide them with explicit instruction to increase their awareness of the
underlying grammar.

Sociolinguistic Competence
Sociolinguistic competence is achieved when adult FSL students can use their linguistic skills
to communicate appropriately in social settings. These learners' sociolinguistic competence is
demonstrated through considerations of the topic, the setting, and the existing interrelationships
of the communicators to express specific attitudes in their communication. This depends on the
adult learners' knowledge of pragmatic considerations, sociocultural norms, sociolinguistic
factors, and sociolinguistic variation sensitivity (Donaldson, 2016). This communicative
competence element is evident when FSL adult learners can recognize and create socially
appropriate speech in context. The teaching method, in this case, should emphasize the notion
that merely knowing what to say is insufficient; learners must be adept in knowing how to say it
as well. This implies knowing how to use the relevant formality, tone, formula, script, code,
variety, and register.

Discursive Competence
Also known as discourse competence, the discursive element of communication is concerned
with the learners’ ability to use the French language cohesively and coherently. Discursive
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competence is displayed when the FSL student can comprehend and produce logical and
coherent speech, whose presentation can either be oral or written. The teaching method, in this
case, should be adapted to reflect the social relation between French society and the targeted FSL
society. In teaching the FSL community how to talk and behave in the context of the French
discourse community, there is a high possibility that both the social and cultural factors of both
communities will undergo significant changes (Getie, 2020). To improve the adult learners'
discursive competencies, the FSL teaching method must be designed to ensure that it motivates
them to realize the need to learn French. Moreover, it should foster social contact between native
French speakers and adult learners in order to support the latter.

Strategic Competence
Lastly, strategic competence requires FSL adult learners to develop the capacity to use
communicative strategies appropriately. This is a vital component of communicative competence
as it equips learners with the skills needed to cope with the most frequent situations that they are
likely to encounter (Daskalovska & Dimova, 2012). A teaching method will enhance adult
learners' strategic competence when it is designed to address the three most common scenarios
that these students will need to overcome. Firstly, it should strive to equip them with the
knowledge and skills needed to recognize and ameliorate communication breakdowns. This
would focus on the strategic use of verbal and nonverbal communication. Secondly, this method
should teach them how to circumvent gaps in their knowledge of French. Lastly, it ought to
furnish them with the necessary skills to learn more about French and its context.
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How FSL Teachers’ Methods Will Improve Adult Learners’ Competencies from the
Participants’ Perspectives
The multifaceted concept of motivation is utilized to identify suitable methods for improving
adult learners' competencies. In learning foreign languages, motivation has significant effects on
the outcomes of the learning process. It acts as the basis for determining a student's willingness
and desire to commit and be actively engaged in the learning process (Alshenqeeti, 2018).
Ideally, a teaching method should be designed to encourage adult learners to think more
positively since they are motivated to pursue their own goals in learning French. The levels of
motivation will vary amongst the students and are classified as low, medium, or high. The
teaching strategy should thus strive to increase the motivation levels of all students. This will be
achieved if the method can address the range of factors responsible for demotivating these adult
learners.
A method will also merit selection if it considers teachers the primary and most important
source of students' motivation. In this regard, it should clarify to teachers that they are
responsible for working around the students' attitudes to ensure that they are motivated to learn
French. Such a method will require teachers to concentrate on two main areas. Firstly, the
teacher should strive to establish an appropriate relationship with each student. Cultivation of
these relations is part of student engagement as it allows teachers to know their students and how
to interact with them (Łockiewicz, 2019). This will, in turn, enable the teachers to prepare
lessons adequately aligned to meet the needs of students. Secondly, the teacher should focus on
the specific needs and interests of every student.
To improve adult learners' competencies, teachers ought to be obliged to provide students
with the necessary motivation to attain oral proficiency in FSL. Ideally, such a method is a
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strategy to prepare adult learners to engage in proficient communication and expression using
French. Such engagement should be witnessed in several situations that include addressing
unfamiliar, work-related, and sensitive issues and articulating intricate and subtle concepts. Oral
proficiency in such scenarios can be achieved when adult learners are interested in learning
French and perceive the importance of speaking it (Zhang et al., 2020). This, in turn, depends on
the FSL teacher's ability to employ a communicative approach that can provide these learners
with the motivation to remain dedicated and committed to learning FSL. Achieving oral
proficiency in FSL is a developmental process that grows over time as adult learners progress to
different stages. At the end of this process, adult learners should be able to talk about conditional
and hypothetical ideas in addition to supporting or refuting opinions. Despite the possibility that
there may be slight differences in vocabulary, grammar, and/or intonation, they should be able to
express themselves in the same manner as native French speakers do. Attainment of oral
proficiency is irrefutably manifested when the adult learners can comprehend hypothetical
questions or abstract and complex ideas using French.

Using Communicative Grammar Methods to Improve Adult Learners’ Competencies
Traditionally, linguistic competence was considered the most desirable achievement in
language learning. The end goal mainly entailed the learners' ability to read and write correctly in
the target language. However, this method has recently shown to be inherently limited as the
attainment of linguistic competence does not automatically ensure that the learner can
communicate effectively in the target language. As a result, contemporary scholars contend that
the acquisition of both grammatical and communicative competencies should be the language
teaching goal (Arbona & Chireac, 2014). As such, this study aimed at identifying innovative
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methods to teach grammar in a way that moves beyond the simple end goal of reading and
writing correctly. Before proceeding to outline and further discuss the actual methods identified,
it is vital to reveal that these methods are all designed to enable teachers to provide adult learners
with the opportunities to access communication skills in contexts that are as real as possible.
These methods include dialogues, grammatical presentation, and observational activities.

Using Dialogues to Teach Grammatical Concepts
Dialogues borrowed in the daily life of L2 learners should be referred to as the first
method identified to improve their competencies in both grammar and communication. This
linguistic aspect would entail addressing the grammatical concepts in these dialogues, while the
communicative aspect would involve activities developed using these concepts to create various
real-life situations. In this case, the teacher would request the adult learners to present all
activities they would like to develop. Their input would, in turn, be used to put them in various
contexts for dialogues. Even though these dialogues might be limited by grammar, they would
effectively bring the adult learners to connect to real-life French communities. This is because in
using dialogues to teach grammatical concepts, the learning process should emphasize
meaningful communication rather than grammatical accuracy (Mart, 2019). The use of dialogues
should thus be used to develop the learners' communicative competence in FSL. The activities
designed using these methods should focus on fostering communication between L2 students
from different cultures.
The use of dialogues in teaching becomes effective when the teacher takes the central
role in facilitating student-centered learning. Even though adults are perceived as self-directed
learners, classroom activities based on dialogues would only suffice in equipping them with
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grammatical competence without the teacher's input. The teacher should therefore focus on
implementing these activities as class-wide interventions to create a positive learning
environment. Multiple scholars have recommended this approach as it enables teachers to
minimize behavioral problems by positively and preventively fostering and strengthening the
learners' social and behavioral competence (Conroy et al., 2008). Class-wide interventions enable
teachers to establish positive relationships with their students as these kinds of interventions
encourage positive behaviors. The innovative use of dialogues as a teaching method enables
adult learners to learn both grammar and appropriate behaviors. This, in turn, improves their
competencies in all four areas of communication.

Grammatical Presentation
Grammatical presentation activities are appropriate methods that teachers can employ to
equip learners with both grammar and communication skills. Generally, this method entails
reminding the students of the ideas they ought to know or are familiar with. Various strategies
can be used in presenting grammar based on the teacher's preferences and views. This is because
teachers have different opinions on how grammatical presentation should be approached, which
originates from the varying beliefs on the nature and purpose of the context through which
grammar is introduced (Nazari, 2013). In most cases, grammatical presentation usually employs
situational and/or thematic contexts to introduce grammar concepts. The main difference is that
in a situational context, the target grammar is presented initially, while in the thematic context, it
is elicited. In either case, the main objective of grammatical presentation methods is to move
beyond the traditional teaching of grammar to enable learners to understand the form, meaning,
and use of the target grammar.
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Conjugation, also known as the inflection of verbs, is a popular strategy that has been widely
used in teaching L2 learners. In grammatical presentation, this involves making conjugations of
verbs to maintain the spirit of communicative grammar in the classroom environment. Research
in contemporary L2 acquisition postulates that students should be made aware of cross-linguistic
similarity to gain from the target language's cognateness with other known languages
(Otwinowska et al., 2020). For instance, FSL adult learners would greatly benefit when the
teacher uses this approach to focus on English similarities. In this regard, cognates and false
cognates have been proposed as suitable topics to be used in this approach. As L2 adult learners
desire to see learning outcomes immediately, teaching cognates would be effective for it would
be easy for them to learn French words with similar spelling and meaning in English. This would
further be complemented by teaching false cognates as learners should recognize the limits of
phonetics and semantics in FSL. This is because some French words might have similar sounds
and meanings but have different etymologies from their English counterparts.
Grammatical presentation activities can also improve the adult learners' competencies in FSL
by stirring their curiosity and delivering memorable learning experiences. Curiosity is considered
a vital component in developing a genuine interest in learning a language for both old and young
students. However, a teacher cannot use the same methods to stir the curiosity of adults as they
do to stir that of young students. Adult learners rely on specific mnemonic procedures in
vocabulary learning to retain specific lexical items (Sanaoui, 1995). To stir the curiosity of adult
learners, the teacher should strive to provide them with insightful content and discussions to
ensure that they can engage their intellectual capacity. An example of such an activity is
attempting to broaden their understanding of French culture by concentrating on topics and
elements that they are curious about. For instance, the teacher could use French pastries to
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reward and praise students for work well done. Moreover, the teacher could consider taking the
students out to a French art exhibition or restaurant, which could serve as a memorable learning
experience. This could also be effective for retaining French vocabulary as adult learners tend to
associate a word with the situation in which they first encountered it.

Observational Activities
The use of dialogues and presentation methods would enable the L2 adult learners to process
the grammatical concepts taught. This is because these strategies serve as a starting point in the
students' developmental process to develop oral proficiency in French. The interlanguage
concept was developed to describe this process of learning a language that has a starting point
and an ending point that becomes manifest when the learner acquires near-native perfection and
proficiency (Chachu, 2016). The development of interlanguage abilities for adult FSL learners is
a major challenge mainly due to the influences of L1 on the learning process. This process has
numerous pitfalls for learners as language transfer from L1 might hinder the acquisition of FSL.
However, teachers can overcome this challenge by employing observational activities that would
enable students to assimilate the grammar discussed and processed in their lives.
A good example of an observational activity is using multiple French magazine articles to
teach students about phonological awareness. In this exercise, the teacher asks the students to
highlight all the French words applied to an English phonemic system. The teacher can also
make this activity a phoneme deletion task, whereby he/she would present several words
verbally, one at a time, and require the student to delete a given sound. This deletion can be done
at the initial, middle, or terminal level, after which the adult learners provide the remaining word
in written format. This activity's main aim is to support the learners' acquisition of French
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vocabulary using both oral and written inputs, both of which are needed to develop phonological
awareness. In the beginning, adult L2 learners have low phonological awareness levels mainly
because of L1 interferences and thus require both the oral and written forms to be used to
provide more explicit instruction in FSL (Graham et al., 2017). These activities allow the
students to acquire and practice new French vocabulary words and grammatical concepts as
understood and practiced by native speakers. Emphasizing both the oral and written formats go a
long way in minimizing the L1 interferences in the FSL learning process.

Practical Approaches
The role and effects of instruction in SLA have always been controversial: does
instruction enable SLA, or at least facilitate it? Language teachers have always believed that
instruction enables or at least facilitates language acquisition, but SLA researchers have
sometimes been less sure (Housen et al., 2005). The FSL teacher determines the prior learning
that meets the curriculum's expectations by the year of study. Teachers must strike a balance
between explicit and straightforward instruction. Regarding the relevance of a second language's
primary instructional objectives, SLA instruction can provide learners with exposure to the target
language (i.e. input and output opportunities), which is otherwise insufficiently available.
Instruction can influence learners' propensity to use and learn the target language (e.g. by
stimulating their motivation) and can also trigger learning processes and mechanisms which are
otherwise insufficiently activated (Gwiazda, 2015). The teachers should recognize the measures
that need to be taken to enrich students' knowledge and skills. The teacher should write learning
goals in French and a user-friendly language; use verbs describing specific and observable
actions; and lecture students in French to achieve a common understanding of the learning goal.
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Effective instruction motivates students and drives positive-minded habits, such as curiosity and
authenticity, as well as a willingness to think, question, challenge, and be defied. Additionally, it
creates an awareness of the value of listening or reading carefully and the value of clear
communication. Effectively, teaching must be based on the certainty that all learners can acquire
a certain level of language that is enjoyable for their day-to-day tasks and activities. The
approaches administered by engagement and communication in FSL teaching lead to better
achievements and expectations in improving fluency in the L2 language.
The focus on expressive interactive activities helps students develop all the skills needed
for improved verbal communication. Moreover, introducing new vocabulary words and
structures through conversations and explicit teaching allows L2 learners to converse without
gaps and hesitations. The teacher's role is quite relevant, and s/he must display learning goals and
make them available to students. Herein, s/he should determine the supports and strategies
students need to understand and achieve learning goals as well as accurately review learning
objectives during teaching activities. Another tool to engage students to improve their L2
aptitudes is to give them opportunities to explore their skills in different settings, whether
through group discussions, sharing ideas, or exchanging opinions about any topics through which
they could acquire more vocabulary. Research shows that involving students in the assessment
process helps them to take responsibility for their learning. Adults are looking for an
environment in which students are not anxious to take risks because this increases their selfconfidence. Learners who participate in setting goals, co-constructing their evaluation criteria
and replicating their learning take advantage of these methods in studying French and other
aspects of their learning. French teachers give students time to evaluate their peers and selfassess. Peer reviews and self-assessment shift the center of gravity of feedback; the teacher is no
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longer the only one in charge since students are also participating. This approach helps to shift
responsibility for teaching to students. Students reflect on their learning during the selfassessment process and adjust their work to meet the assessment criteria before completing the
task. French teachers demonstrate the metacognitive process and feedback to understand what it
means to learn an L2 and express their thoughts about it.

Chapter Summary
Traditionally, linguistic competence was placed at center stage in the learning of a second
language. In recent times however, communicative competence has replaced linguistic
competence, and is now considered the most desirable language learning outcome. This change
has been demonstrated in learning FSL, where besides the simple end of reading and writing
correctly, oral proficiency has also been embraced as a desirable outcome. Responses to these
new developments have led to innovative methods to replace the traditional methods of teaching
grammar. In this study, three specific methods have been identified as having the capacity to
improve adult learners' competencies in FSL. The first method entails using dialogues to teach
grammatical concepts in activities that resemble real-life situations. For maximum efficiency,
this method is used to design activities that emphasize communication competency rather than
grammatical competency. The second method is grammatical presentation that focuses on tasks
that remind L2 learners of concepts and ideas that ought to be known or even familiar to them.
The third method is observational activities which can enable the students to assimilate the
processed grammar, thereby allowing them to use this new content to talk comfortably about
their lives. In an ideal setting where a student can naturally express themselves, it is easier for
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them to learn the aspects of a second language such as its grammar and structure. As discussed,
observational activities help the learners develop efficiency in oral aspects of the second
language. Observation creates awareness of the learner’s immediate surroundings and allows
them to relate and express their opinions on them. This connection is vital in that it builds the
foundation upon which the learners gain verbal and written mastery of the target language.
It also improves students' work and ensures the achievement of their learning goals

CHAPTER SIX
CONCLUSION

This research started with an overview of the approaches, methods, and techniques for
FSL teaching and the significance of assessing students' reading, writing, speaking, and listening
skills. It covered the relevance of new trends and technologies, which are considered better for
second language learning and teaching. From the interview data, it can be concluded that
Professors A, B, and C all have similar thoughts on how to approach FSL teaching. Furthermore,
this research examines the current language teaching trends based on articles in this field. The
first reviews concentrate on the historical development of language teaching methods dating
back to the 1960s, when researchers first became dedicated to investigating and determining the
crucial elements for promoting L2 learning (Sato and Loewn, 2019). The growing body of
research has fostered insights into FSL teaching methods and language acquisition, thus causing
a paradigm shift in FSL pedagogy among adult learners. Accordingly, the emergence of
communicative competence ushered in a new era of FSL teaching, with the focus shifting from
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the structured rules of language to the action mediated by language acquisition (Whong, 2013).
Consequently, CLT fostered teaching methods that leveraged the concept of the naturalistic
acquisition of language, including Content and Language Integrated Learning (CLIL), TaskBased Language teaching (TBLT), and the socio-cultural approach to language teaching (Sato &
Loewen, 2019).
This research also examines several findings that emphasize the significance of the
current communicative language teaching method. It also attempts to demonstrate the CLT
learning framework, which involves both the acquisition of new knowledge representation and
the ability to process the L2 language in production and comprehension. This is done both by
using linguistic, sociolinguistic, discursive, and strategic competencies to improve adult learners’
competencies and by implementing an original and innovative curriculum that focuses on content
learning and teaching methods. Overall, the CLT framework asserts that knowledge must stretch
beyond the integration of the core materials; it should range from practices and exercises to
discourse and communicative activities.
All participants A, B, C agreed on different forms of L2 language development through
the fundamental pedagogical approaches of foreign language teaching and learning. For instance:
•

Shulman’s concepts of Content Knowledge (CK) and Pedagogical Content
Knowledge (PCK)

•

The most popular post-method L2 teaching strategies include the ecological
approach and principled pragmaticism (Ellis, 2010).

•

Mishra & Koehler’s concept of Technological Pedagogical Content Knowledge
(TPCK) should be used as springboards to frame these modifications to theories and
discussions on current foreign language education (Van Olphen, 2008).
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Investigations involving the generative linguistic approach have been focusing on the
abstract representational characteristics of various learner grammars (Schwieter & Benati, 2019).
Different generative research has attempted to determine the degree to which the mental
grammars of different learners have remained within the boundaries of possible language
grammars, considering the Universal Grammar (UG) constraint. The degree to which the
linguistic characteristics of the first language (L1) or previously acquired language can influence
the developing L2 grammar is another important aspect to consider.
According to Hopp (2010), different hypotheses have been proposed to understand and
explain why some of the L2 grammatical characteristics result in challenges for some or all L2
learners, regardless of their proficiency levels, while some experience no challenges.
Psycholinguistic researchers have been focusing on the way learners process L2 speeches in realtime. This allows the researchers to make assumptions on the representations that need to be
processed depending on the research during the initial investigation type. As an overarching
explanatory framework, FSL integrates representational and processing questions without
changing the difference between the processing and representation.
Furthermore, in reference to the representations in mind in terms of FSL teaching,
"knowledge" can be anything in the learners' memory stores. All participants A, B, C said that
FSL relies on using knowledge as a hypothetical system for learning an L2. Therefore, the visual
world's knowledge comprises different meanings associated with visual representations that the
learners are familiar with. Most of the learner's knowledge will be expressed in the form of
language (Cowan et al., 2012). For example, “orange” will mean more than the connection
between the conceptual system meaning and the visual image. The mind will associate it with a
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specific set of interconnected representations comprising phonologic and syntactic structures and
other representations, including those concerning how “orange” is pronounced in French.
Within the implicit knowledge in FSL learning, which includes words that the learner's
mind knows but is not conscious of, is “conceived knowledge” and explicit knowledge.” Both of
these include words that learners know consciously and which they can reflect and pronounce.
According to Truscott (2015), conscious processing is mainly a perceptual experience. Explicit
knowledge mainly deals with meaning (conceptual) representations whose content normally gets
projected into the perceptual system. The conceptual representations of FSL should have
relatively high resting activation levels. However, most conceptual structures lack this, forming a
base for implicit knowledge. This also applies to phonological and syntactic representations
because their modules are mostly isolated (Truscott, 2015). This shows that handling
representation will also include processing. When adult FSL learners obtain different
representations of the French language, the processing of the L2 learning will be consequently
initiated.
One of the best practices in learning a second language is debunking common myths
about the language. For example, there is a myth that it is more difficult to learn French than
other European languages. These myths usually demoralize learners into feeling that they cannot
succeed. However, by changing their approach, they can become more motivated to engage with
language learning. Learners should shy away from old-fashioned ideas that focus on vocabulary
lists and grammar rules (Donaldson, 2016). The learner should focus on vocabulary similarities
to build their confidence. The problem with some students is that they feel French is an elitist
language. However, from a linguistic view, all languages are closely related. They all share the
same sentence structure, and their words exhibit common etymology. Therefore, learners should
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avoid long lists of vocabulary since they might be discouraging. Learners should adopt methods
that are interesting to them.

Organization in grammar is another practice that is vital in learning any additional
language. Some people think French grammar is complex, which is not the case. Students
usually complain about the rules, which makes it difficult for teachers to help them. However, all
accusative languages maintain similar syntactic equivalence. They have the same word order and
sentence pattern. Learners should be organized, and they should appeal to their visual memory
(Donaldson, 2016).

Making new friends is the other best practice in learning a second language. Those
learning a second language can befriend people who are native speakers of the target language.
Having day-to-day interactions with these friends will help them build their vocabulary since
they will engage in conversations that involve sharing emotions and ideas. For example, an
English speaker might decide to ask a French speaker to help them become more competent in
French (Donaldson, 2016). Learners should be willing to expend extra effort in learning a second
language. They should embrace new techniques. With technology, various exciting methods can
help the learner become competent in a second language. Emotional interactive learning is
effective since it captures the emotions of the learner and stimulates the learner’s interest.
Having interest is the key to learning any second language.

Using innovative principles in FSL allows students to create their learning methods and
participate in decision-making and problem-solving. Their use also allows students to develop
skills and knowledge without recourse to traditional methods of education. From a teacher's
perspective, the implications of the new methods of teaching and learning diminish the original
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foundations of knowledge to some extent. These foundations are considered to be more cognitive
than behaviorist.

The language teacher must not lose sight of the fact that the purpose of teaching these
students is to engage in a teacher/learner learning process based on coaching and constructive
interaction and exchange related to the professional environment of L2 learners through oral
presentations, discussions, role-playing games and simulations.
Regarding L2 teaching, there are variable objectives and activities applicable to fulfill the
L2 learning requirements. Hence, many strategies can help to produce better outcomes. These
include:
1) providing visual or written support based on activity-related needs
2) adapting the time allocated to each activity to suit learners' needs
3) extending activities to maximize learners' performance time
4) using online learning tools appropriately
After having fulfilled all necessary L2 prerequisites, students must demonstrate a certain
level of L2 acquisition at some degree of exactness and correctness.
Moreover, specific teaching methods, particularly in the first training objectives, can be
carried out partly in French. These include:
1) adjusting feedback or correction to the intended purpose, correcting bad habits, etc.
2) distributing speaking time equitably among learners, while considering the learner's
level of knowledge
3) promoting spontaneous interactions, leaving room for learners to express themselves
as often as possible
4) encouraging teamwork
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5) creating a classroom dynamic beneficial to learning. This stimulates learners' interest
and promotes the autonomy of learners in experimenting with different learning
strategies
In general, performance reflects language proficiency according to several standards. It is
measured based on excellent and precise teaching. Teachers primarily carry out activities to
encourage learners to reuse in a meaningful context the elements seen in a particular module.
Teachers must also check which components require assistance or reinforcement.
Overall, teachers’ knowledge, planning, and training skills can allow outstanding
outcomes and achievements in L2 learning. In some cases, rational coaching may lead to
desirable outcomes. Some effective coaching methods include:
1) identifying the learner's training activities and explaining the training issues
2) making it clear how each activity unfolds
3) increasing the degree of consistency of commitment
4) giving clear explanations and responding effectively to questions
5) helping students to account for the difficulties and challenges they encounter
6) progressing through specific supports (e.g. listening, flexibility, interest) of each
learner from the beginning to the end of the coursework and considering all aspects
that can help them to succeed
7) inspiring beneficial social interactions among students of diverse cultures, ages,
genders, and religions.
Student interest is considered an objective as well as a motivating action. As a result, adult
learners derive fundamental satisfaction from positive consequences. Such an analysis will help
significantly in the selection of learning objectives. Having checked the FSL general learning
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criteria, it may be beneficial to look at the participants' opinions and motives for pursuing their
study. In summary, the use of more creative and innovative methods can help generate more
interest in students to learn FSL. The methods highlighted in this study are some that can be
employed to ensure this objective is achieved. Further interventions can aim to utilize technology
in a better way to ensure this goal is attained.
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APPENDICES

Appendix A

Recruitment Message (University Dean)

Hello, I am Nicole Moussallem, from the Faculty of Education at the University of Windsor. I
am a Master student conducting a study about “French as a second language teachings:
Identifying Methods That Improve Adult Learners’ Competencies”. To do this research I need to
interview university professors about this specific topic, the study may generate new light on
some new current trends, which can be relevant to their teaching methods. The purpose of this
study is to investigate differences in approach to FSL teaching in the province of Ontario; to find
out what new teaching resources recently available in FSL curriculum. There are no known risks
associated with this study. Although participants’ responses will be audio recorded, the
recordings will be securely protected (password-protected access, encryption of files) and the
data will be anonymized. The interview might last about 30 to 60 minutes and will be recorded
for later transcription.
May I have your permission to interview professors within your university? If yes, please
provide me with a means of contacting these (e.g., work email addresses), as I do not intend on
soliciting this request to all professors within your university.
Thank you for your time in this matter.
Nicole Moussallem
Faculty of Education
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Appendix B

Recruitment Message (Professor)

Hello, I am Nicole Moussallem, from the Faculty of Education at the University of Windsor. I
am a Master student conducting a study about “French as a second language teachings:
Identifying Methods That Improve Adult Learners’ Competencies”. To do this research I need to
interview university professors about this specific topic, the study may generate new light on
some new current trends, which can be relevant to their teaching methods. The purpose of this
study is to investigate differences in approach to FSL teaching in the province of Ontario; to find
out what new teaching resources recently available in FSL curriculum. There are no known risks
associated with this study. Although participant responses will be audio recorded, the recordings
will be securely protected (password-protected access, encryption of files) and the data will be
anonymized Would you be interested in participating in this study? There are no known risks
associated with participation, but there is no form of compensation given. The interview will last
between 30 and 60 minutes, depending on the length of your responses. Your responses will be
audio recorded, but the recordings will be securely protected (password-protected access,
encryption of files) and the data will be anonymized. If you would like to participate, please
indicate the best time and place for you to meet with me. Due to Covid-19, we can conduct this
interview virtually Through TEAMS or ZOOM at your convenience.
Thank you for your time in this matter, and please ask if you have any questions (by email
moussal@uwindsor.ca).
Nicole Moussallem MEd,
Faculty of Education
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Appendix C
Participants Interview Questions
1- What methods and materials are created, and educational resources are developed to transfer
FSL curriculum
to teachers?
2- What FSL teaching methods are most effective in improving adult learners ‘competencies?
3- What are the gaps in FSL adult curriculum?
4- What can be done to fill in the gaps?
5- How do you select or prepare resources for teaching according to the curriculum
requirements?
6- How do you engage the adult learners in FSL according to their language proficiency?
7- How do you encourage adult learners using real-life scenarios to practice French?
8- What are the FSL teaching methods you use most frequently to improve students
‘performance such as their
verbal and non-verbal French use? (e.g., Canada government or industry employees)
9- How do you respond to different learners ‘need?
10- How can we make the learners reach the curriculum expectations?
11- What recommendations would you make to the curriculum?
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Appendix D: Letter of Information

LETTER OF INFORMATION FOR CONSENT TO PARTICIPATE IN RESEARCH

Title of Study: French as a Second Language Teaching: Identifying Methods That Improve
Adult Learners’ Competencies
You are asked to participate in a research study conducted by Nicole Moussallem, Master’s
student at Faculty of Education, University of Windsor for her Master thesis.
If you have any questions or concerns about the research, please feel to contact Nicole
Moussallem Master’s student at Faculty of Education, University of Windsor at 519-253-3000 or
by email: moussal@uwindsor.ca. Professor Shi Jing Xu Faculty Supervisor, Faculty of
Education, 519-253-3000 University of Windsor.

PURPOSE OF THE STUDY
Through the study of Identifying new teaching and learning trends in a second language, I seek
to consider a new variety of fields to undertake research relevant to the improvement of Second
language acquisition. I believe scholarly awareness from foreign language Instructors can
contribute to supporting the same aspect of the research project in teaching a foreign language
and advance my ability to address significant current issues relevant to this specific matter.
Therefore, I would like to show potential for bringing fresh and constructive perspectives to the
research as well as emphasizing on new theories of formal or informal trends of teaching a
foreign language anywhere in Canada.

PROCEDURES
If you volunteer to participate in this study, you will be invited to join in a one-on-one interview
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about teaching French as a second language. More likely on the variety of teaching methods,
including lectures, discussions, and small-group work. You will share your concepts about what
best suitable methods used in FSL classes and which strategy most effective to increase learners’
motivation and enthusiasm; more likely on the explanation of how to how to engage the students
improve the use of thinking processes and make the lecture more interesting.

POTENTIAL RISKS AND DISCOMFORTS
No Physical risks, there is a low psychological/emotional risk, the participants may feel
uncomfortable with the interview, low social risks since privacy and reputation are valued. There
are no economical risks or disclosure of data.

POTENTIAL BENEFITS TO PARTICIPANTS AND/OR TO SOCIETY
With new and improved methods of teaching a foreign language, Teachers have acquired a better
understanding of the importance of French as a second language in Canada. My participants,
along with their potential methods of teaching, will explore other designs and new trends in
teaching a foreign language, such as those featuring the non-linguistic aspects of communication,
the use of spontaneous role-playing, discussion, games, and active learning. Therefore, my
participants will aim to acquire an increasing teaching data useful for their forthcoming practices,
as well as attaining better understanding of their students’ backgrounds, competence, learning
skills, abilities, attitudes, and motivation while answering questions related to their teaching
methods.
COMPENSATION FOR PARTICIPATION
N/A
CONFIDENTIALITY Any information that is obtained in connection with this study and that
can be identified with you will remain confidential and will be disclosed only with your
permission. No disclosure of any personal information. The stored date will be approved by the
participants during interview and observation, no retention of any data as they will be destroyed
after the completion of the study upon consent and approval from the participants.

PARTICIPATION AND WITHDRAWAL
Participants may withdraw from this research under any circumstances as they wish and he or
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she has the option of removing the data from the study if that is what he or she wishes.
FEEDBACK OF THE RESULTS OF THIS STUDY TO THE PARTICIPANTS
After the completion of the study and the approval of the REB ethics boards, all information and
data collection will be forwarded to the participants either through an online website, by email or
delivered in person to their offices
Web address: ______N/A___________________________________________
Date when results are available as soon as it’s completed and reviewed SUBSEQUENT USE OF
DATA These data may be used in subsequent studies, in publications and in presentations.

RIGHTS OF RESEARCH PARTICIPANTS
If you have questions regarding your rights as a research participant, contact: Research Ethics
Coordinator, University of Windsor, Windsor, Ontario N9B 3P4; Telephone: 519-253-3000, ext.
3948; e-mail: ethics@uwindsor.ca SIGNATURE OF INVESTIGATOR These are the terms
under which I will conduct research.
SIGNATURE OF INVESTIGATOR: Nicole Moussallem
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Appendix E
RESEARCH ETHICS APPROVAL LETTER
Principal Investigator: Mrs. Nicole Moussallem
Research Project Title: "Identifying Methods that Improve Adult Learners’ Competencies"
This is to inform you that the University of Windsor Research Ethics Board (REB), which is
organized and operated according to the Tri-Council Policy Statement and the University of
Windsor Guidelines for Research Involving Human Participants, has granted approval to your
research project. This approval is valid for one year after the clearance date noted above.
An annual Progress Report must be submitted for renewal of the project. The REB may ask for
monitoring information at some time during the project’s approval period. A Final Report must
be submitted at the end of the project to close the file.
During the course of the research, no deviations from, or changes to, the protocol or consent
form may be initiated without prior written approval from the REB. Approval for modifications
to an ongoing study can be requested using a Request to Revise Form.
Investigators must also report promptly to the REB:
a) changes increasing the risk to the participant(s) and/or affecting the conduct of the study;
b) all adverse and unexpected events that occur to participants;
c) new information that may affect the risks to the participants or the conduct of the study.
Forms for submissions, notifications, or changes are available on the REB
website: www.uwindsor.ca/reb. If your data are going to be used for another project, it is
necessary to submit a secondary use of data application to the REB.
Sincerely,
Suzanne McMurphy, Ph.D., MSS, MLSP
Chair, Research Ethics Board
University of Windsor
2146 Chrysler Hall North
519-253-300 ext. 3948
Email: ethics@uwindsor.ca
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